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Welcome Message

Song Jae Bum

1 President of Seoul Education Research & Information Institute

I would like to express my sincere gratitude to both domestic and foreign education-related experts
and educators for coming for a better world made by global citizens of 21st century. It is a great honor
to have you at the Seoul International Education Forum 2019, hosted by the Seoul Education Research
& Information.

The Seoul International Education Forum invited 16 domestic and international education experts to
share their educational vision to nurture global citizens and seek innovation plans for school together.

As the international community has recently set a new educational agenda since 2015, global
citizenship education is attracting attention as a global education agenda. Our students now need
an awareness of role and responsibility to build a better world. Students should be interested in
international issues as well as issues with the area where they live, and need to be able to find
practical ways to solve and change them and put into action. We will meet various theories and
examples of global citizenship education through this forum, and hope this will be an opportunity to
explore ways of policy that will allow the school and the community to work together

Follwing the speech of Superintendent Cho Hee-yeon, two foreign speakers will give a keynote
address on our vision and direction of global citizenship education for this forum. Professor Carlos
Alberto Torres of UCLA, USA will talk about the challenges of global citizenship education for
coexistence. Ethel Valenzuela, Secretary-General of the Southeast Asia Organization of Education
Minister, will suggest how the paradigm of school education should change for global citizenship
education.

In 3 sessions of Part 2, 14 domestic and international Global Citizenship Education experts will
share their case studies on the subjects of human and nature, being together and growing together
and symbiosis, challenge and cooperation. | hope this opportunity will give you a chance to think
about the direction of innovation in education of Seoul for global citizenship education. | would like to
express my gratitude to the domestic and overseas educational experts again.

The Seoul Education Vision for 2019 is 'Innovative Future Education that fosters creative democratic
citizens'. There is already a built-in commitment to democratic citizens who embrace the world, the
core of today's theme in this vision. Thank you again for attending this forum and | wish you good
health and happiness. Thank you.
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Overview

Title 2019 Seoul International Education Forum
Date Saturday, October 19, 2019 (10:00~17:00)
Location Seoul Education Tranining Institue
Host Seoul Metropolitan Office of Education (SMOE)
Organization Seoul Education Research and Information Institute (SERII)

Theme “Glocal Seoul Education: To Foster Global Citizens”

Glocal Seoul Education

By adding local characteristics and democratic citizenship that were insufficient in the previous global
citizenship education, democratic citizenship and global citizenship in the region are connected.

In this way, a practical and innovative Seoul education paradigm is reached with the perspective that
“changing my daily life is change the world”.
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1. Opening Session

[Opening Address]
Why Glocal Seoul Education: its vision and direction

Cho, Hee yeon(Superintendent of SMOE)

Good morning. It is my pleasure and honor to welcome all of you here at the Seoul International Education
Forum 2019. T am Cho Hee—yeon, Superintendent of Seoul Metropolitan Office of Education.

The theme of this International Education Forum is "Glocal Seoul Education: To Foster Global Citizens". I
am very excited about the opening of today's forum and would like to thank two keynote speakers, Professor
Carlos Alberto Torres from UCLA, and Ethel Agnes Pascua Valenzuela, the director of Southeast Asian
Ministers of Education Organization Secretariat and all of the chairpersons, speakers and participants in each

session.

Before T became the superintendent, I had been studying the issues of globalization and democracy for a
long time as a scholar. My major academic interest was in expanding the boundaries of democracy to the
global level and deepen the capacity of democracy in our society at the face of the enormous challenges of
globalization. After I became the superintendent, I have been constantly thinking about what capabilities our
students should have as global citizens in this era of globalization, and what our Seoul education should do
for them.

Over the past half century, the world has experienced an indescribable changes. In the late 20th century, the
ideological confrontation that divided the world was ended through the collapse of the Soviet Union and the
dismantling of the Berlin Wall, and the wave of neoliberalism spread globally. As a result, transnational human
resources and material exchanges across borders are taking place, and in this process, markets and business
have had greater influences than the states.

We are witnessing a serious threat to global peace and democracy in this process of neoliberal globalization.

First of all, it is a threat to the specificity and uniqueness of one’s region and culture. Under the name of
globalization, the specificity and uniqueness of the region have been seriously threatened since the specific
lifestyles of a few powerful countries or cultures were accepted or forced as the so—called ‘global standards'.
Packaging a local culture as if it were a “universal culture” has a risk of marginalizing the myriad cultures
outside that specific culture as "barbaric”, needing to be enlightened. This creates cultural conflicts, which in
turn, may lead to the negative consequences of a uniform global culture instead of creation of new cultures
through exchanges.

Next, as the influences of markets and capital are extended and the capabilities of country are decreased
relatively, traditional values such as distribution, equality, well-being and democracy are retreated, and society
as a whole is in a situation of inhumane infinite competition. As you know, markets and capital basically
work to "maximize their profits." In the logic of maximizing profits, the values of human rights and democracy
are easily abandoned or sacrificed. Furthermore, there is the serious problem that drives the whole society
into a situation of inhumane infinite competition. Infinite competition separates winners and losers, and the
strong winners who won the competition build a closed social system that is in their favor. This, in turn, will
seriously undermine the value of democracy, which considers equal self-determination of all members as
essential.

19
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Finally, as facing new strangers called labor migrants and refugees, we see many nation—states in the world

are retreating back to nationalism. In fact, neoliberal globalization is asymmetrical globalization in many ways.
Asymmetric globalization between economic powers and those not, and the rights of capital and investors
and rights of workers has deepened economic inequalities within the unit countries as well as the differences
between countries. On the other hand, many countries facing such side effects of neoliberal globalization are
not on the path of progressive alternatives of democratic control over globalization, but rather on the extreme
nationalism or conservative swing such as protective trade and refusal of migration and refugees.
The flow of such nationalism also emerges in our country. According to the latest statistics, the number of
foreigners staying in Korea has exceeded 2.3 million, and the number of multicultural students is 122,000,
which is 2 percent of the total students. Nevertheless, the level of aversion to multicultural migrants, North
Korean defectors and refugees, that is, Xenophobia is getting increasingly dangerous.

But fortunately, Korea is a country with a great people who impeached the previous administration running
only towards market competition and authoritarian direction and established a new democratic government
through the candlelight civil revolution in 2016-2017 even in the retreat of global democracy situation. I
expect this great capacity to be transformed into the capacity of global citizenship sensitivity and openness,
rather than the narrow nationalist retreat that the world is running on. I am convinced that the power of
Korea raised through the candlelight civil revolution can be a turning point for a new country, a new society
and a new education, and that newness can be a force that contributes to the peace and coexistence in
Northeast Asia, and even in the global village.

As saying, "The world is a complex machine that cannot be unscrewed with a single screwdriver”, almost
all socio—economic agendas in this global era have a multidimensional character that is intricately associated
with other regions and countries of the world. Therefore, both narrow localism’, which does not recognize
global common problems as their own problems and 'globalism as ideology’, which excludes the diversity and
specificity of one’s region and culture must be overcome.

We need open mind with respects for diverse races and cultural backgrounds based on awareness of local
and global interrelationships, extended awareness that problems arising in one's sphere of life are part of a
global agenda, and a solidarity that recognizes the suffering of other regions and nations as a problem of
“humanity including us” and copes with the world. This is the concrete picture of the new civilian image
pioneering the 21st century, and a global citizenship education pursued by the Seoul Metropolitan Office of

Education.

Lastly, I would like to emphasize one thing for the realization of this aim. In other words, there are global
citizenship education of problematizing or ignoring. The difference lies in whether or not we recognize the
existence of structural inequalities and hierarchy among citizens and even global citizens. When we talk about
global citizens, it is a future—oriented concept that ensures all children, youth, and students in the global
community are treated and educated equally as global fellow citizens, problematizing the inequalities in reality.
It is not an abstract reality—ignoring concept that denies the existence of discrimination and hierarchy in the
existing global system (Cho Hee—yeon, 2009, {Nation and Emancipation of National in Era of Globalizationy,
Hanwool, p. 302). Although we all aim to be equal global citizens of the future, each one of us belongs to
various social categories under the current global system, which accompanies privileges and marginalization
depending on one’s nationality, gender and status of local citizen or refugees. Global citizenship education
must face the reality itself that diverse inequalities exist in the structure of discrimination. The mature global
citizenship education of problematizing reality should directly face the structure, culture and reality of such

existing discrimination in itself, and pursue an equally future—oriented education and society beyond that.
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Global citizenship education now needs to nurture students who think and act by connecting local and
global issues. Students must be able to have a perspective that the specific issues in the realm of life are already
linked to the global agenda. Recognizing one another as a global citizen begins with noticing how my life is
connected to the lives of others. For example, environmental problems such as micro—dust and climate change
due to global warming can not be improved by the efforts of one region or country. Only cross—border
collaboration can solve these problems.

When I meet students, I often ask them to think of themselves with "dual citizenship". T think democratic
civic education begins by imagining that each of us has two citizenships, the nationality of Korea and the
nationality of the Earth Republic, and looking at neighbors and the world from that point of view. Global
citizenship education can be said to extend the horizon of democratic citizenship education beyond the
boundaries of nations to the world. If we meet as citizens of a global community that embraces humanity
without being limited to a given nationality, we can meet each other without biases of different nationalities,

looks, languages and cultures.

The ultimate vision and goal of Seoul Education is to foster citizens who strive to change our daily lives and
our regions, deepen and expand democracy through this process, recognize the problems of the world as their

own problems and actively participate together.

Lastly, I would like to close my keynote speech by introducing German Pastor Martin Nippler's poem.
Thank you.

"First they came for the Socialists,
and I did not speak out—
Because [ was not a Socialist.

Then they came for the Trade Unionists,
and I did not speak out—

Because I was not a Trade Unionist.

Then they came for the Jews,
and I did not speak out—

Because I was not s_Jew.

Then they came for me-

and there was no one left to speak for me."
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1. Opening Session

[Keynote Speech]
Global Citizenship Education: Taking it local.

Carlos Alberto Torres(Professor, UCLA)

Introduction

I would like to congratulate the Seoul Metropolitan Office of Education (SMOE), for the splendid initiative of a 2019
Seoul International Education Forum (SIEF). I would like also to thank SMOE for their generous invitation.

The first section will offer a short but systematic analysis of what is Global Citizenship Education, and some of the

difficulties to take it local in some places.
The second section will focus on the domains of GCE identified by UNESCO and global citizenship competencies
identified by the GCED-WG in the Brookings Institute.

The last concluding section with elaborate some of specific suggestions for taking GCE local in South Korea.

I. What is Global Citizenship Education (GCE)?

UNESCO offers a practical definition for global citizenship education when it says “Global citizenship refers to a sense
of belonging to a broader community and common humanity. It emphasizes political, economic, social and cultural

interdependency, and interconnectedness between the local, the national and the global” (UNESCO, 2014: 14).

In my own work, I have emphasized that GCE is an intervention in search for a theory. The sensitivity towards GCE
is different worldwide and the approach from Europe and North America is far from being accepted as a worldwide
standard. For example, there is a different situation in Africa where, due to the colonial and post-colonial experiences,
conflicts and post-conflict situations, GCE is seen in the rubric of peace education.” Civic education as a premise
of democratic participation prevails in those contexts like Latin America or the Middle East which have experienced
totalitarian regimes or dictatorships. Also, slightly different is the case of the Asian Pacific region where regional
cooperation mechanisms have placed much emphasis on other critical elements of GCE such as civic and citizenship,

democracy and good governance, as well as peace and tolerance (Tarozzi and Torres, 2016: 7).

There are basic preconditions for citizenship, that do not exist everywhere; I am referring to civil minimums, civic

knowledge, civic skills and civic virtues.

Civil minimums were well described by T. H. Marshall (1950). Civil minimums mean that citizenship cannot be
accomplished without bare essentials, including the right to a job, education, health care, housing and retraining over the
course of life. The concept of democracy as a civil and political right cannot be excluded from the notion of democracy

as a socio-economic right (Torres, 2017: 93).

Citizenship education has been associated with civics education that is the teaching of constitutional democracy as a

way to facilitate conflict resolution and conviviality. Three categories are associated with civic education: civic

[*] However, in some African local contexts the concept of GCE is contested as a Western concept. In some parts of the continent, Africans privilege
the concept of Ubuntu, which is considered all-encompassing and more appropriate for the local contexts in Africa. “Ubuntu (Zulu pronunciation:
[ubint’u]) is a Nguni Bantu term meaning "humanity." It is often translated as "I am because we are" or "humanity towards others," but is often
used in a more philosophical sense to mean "the belief in a universal bond of sharing that connects all humanity." https://en.m.wikipedia.org » wiki »
Ubuntu_philosophy
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knowledge, civic skills and civic virtues.

Civil minimums were well described by T. H. Marshall (1950). Civil minimums mean that citizenship cannot be
accomplished without bare essentials, including the right to a job, education, health care, housing and retraining over the
course of life. The concept of democracy as a civil and political right cannot be excluded from the notion of democracy
as a socio-

economic right (Torres, 2017: 93).

Citizenship education has been associated with civics education that is the teaching of constitutional democracy as a way
to facilitate conflict resolution and conviviality. Three categories are associated with civic education: civic knowledge,
which in the context of constitutional democracy, entails the knowledge of basic concepts informing the practice of
democracy, such as public elections, majority rule, citizenships rights and obligations, constitutional separation of
power, and the placement of democracy in a market economy (including understanding the tensions resulting from this

arrangement).

The second category is civic skills, which usually means the intellectual and participatory skills that facilitate citizens’
judgement and actions. The last category is civic virtues, usually defined around liberal principles such as self-

discipline, compassion, tolerance, and respect. (Torres, 2017: 95).

I have defended that global citizens should add value to national citizenship and to the global commons. But what is the

global commons?

Global commons are defined by three basic propositions. The first one is that our planet is our only home, and that
we have to protect it through a global sustainable development education. Greg Misiaszek speaks of Planetary
Citizenship which is: “... a reconstruction of how we view ourselves with all else that marks up the planet, including the

atmosphere, as a single being, as Earth as a citizen” (2018: 7).

Secondly, global commons are predicated on the idea that global peace is an intangible cultural good of humanity with
immaterial value. Global peace is a treasure of humanity. The great question about peace is how to cultivate the spirit of

solidarity across the lines of difference.

Thirdly, the concept of global commons is predicated on the need to find ways that people who are all equal manage
to live together democratically in a world growing ever more diverse, seeking to fulfill their individual and cultural

interests and achieving their inalienable rights to life, liberty and the pursuit of happiness. (Torres, 2017: 94).

Though the concept has ancient origins, most contemporarily Global Citizenship Education emerges in 2012 as the
first ever Educational Initiative of a UN Secretary. It emerges as an UN narrative as a way to confront the growing
fragmentation of multilateralism, the increasing “risk society” which was amplified for the new technologies of war with
its possible catastrophic implications for the planet, and the crisis of the post-cold war societies confronting tensions
between Growth and Sustainability. Particularly problematic is the fossil- oriented economic growth and the limits
of sustainability of the planet as well as the destabilization of eco-systems; including at the social and political levels
tensions between Democracy and Human Rights. One of the most important factors affecting the project of GCE is the
21st century return of nationalism and the growing neo-populism with a strong authoritarian streak (Alt-Right; Light-

Right), resulting in some instances in a neo-fascism.
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I1. Global Citizenship Domains and Competences.

In this section I will be synoptic focusing on domains and competences of GCE. There are core conceptual domains of

Global Citizenship Education and several identified competences.

Domains
Cognitive: To acquire knowledge, understanding, and critical thinking about global, regional, national, and local issues

and the interconnectedness and interdependency of different countries and populations

Socio-Emotional: To have a sense of belonging to a common humanity, sharing values and responsibilities, empathy,

solidarity, and a respect for differences and diversity.

Behavioral: To act effectively and responsibly at local, national and global levels for a more peaceful and sustainable

world.

Key Global Competences were identified in a study by the Global Citizenship Education Working Group (Bro-
okings, 2017). These include 1) Empathy, 2) Critical thinking/problem solving, 3) Ability to communicate and colla-

borate with others, 4) Conflict resolution, 5) Sense and security of Identity, 6) Shared Universal values (such as human
rights, peace, or justice), 7) Respect for diversity/intercultural understanding, 8) Interconnectedness (environmental,

social, economic, etc.).

Having presented this background, let us propose some suggestions for taking GCE local in South Korea, yet offering a

contrast between competences and capabilities.

I11. Suggestions for Taking GCE Local

I would like to offer some suggestions that I hope will be useful for taking Global Citizenship Education local.!”!

1) Do not concentrate mostly or only on schooling, school systems, or school curriculum and instruction. While

this is a very relevant and necessary step, and the dominant direction worldwide, I strongly suggest to also take into
account the lifelong learning perspective that UNESCO has formulated since the 1970s. Lifelong learning is becoming
more important these days with the growth of digital culture, self-learning activities, the growing culture of computer
games affecting the lives of so many children and youth, and drastic transformation in labor and educational markets.
Let me recommend to incorporate some of the experiences on taking GCE local in the ongoing work in adult and non-
-formal education models, including precious initiatives like Learning Cities in South Korea with its strong network of
community learning centers, learning clubs and libraries. (http://uil.unesco.org/lifelong-learning/learning-cities/learning-
-cities-republic-South Korea-additional-Thirteen-South Korean-cities) growing culture of computer games affecting the

!and drastic transformation in labor and educational markets. Let me recommend

lives of so many children and youth,[“
to incorporate some of the experiences on taking GCE local in the ongoing work in adult and non-formal education mo-
dels, including precious initiatives like Learning Cities in South Korea with its strong network of community learning

centers, learning clubs and libraries. (http://uil.unesco.org/lifelong-learning/learning-cities/learning-cities-republic-So

[*] Let me begin with a disclaimer. I am not an expert on South Korea, I am not currently conducting research on South Korea, nor I speak Korean.
All of these are indispensable for in-depth analysis of South Korea and in thinking how to take GCE local. But as I comparative educator I have come
regularly to South Korea, worked with extraordinary South Korean students over 30 years at UCLA, and have the privilege of conversations with
many students and colleagues about South Korean education, while traveling the world over conducting political-pedagogical work and observing and
learning from international experiences. Thus, I must be humble in making suggestions in a country with thousands of years of civilization. So please
consider the comments that follow as dialogical themes for conversation on civic engagement in South Korea seeking to take GCE local.

[**] Gaming Disorder is defined by the World Health Organization as follows: ‘Gaming disorder is defined in the 11th Revision of the International
Classification of Diseases (ICD-11) as a pattern of gaming behavior (“digital-gaming” or “video-gaming”) characterized by impaired control over
gaming, increasing priority given to gaming over other activities to the extent that gaming takes precedence over other interests and daily activities,
and continuation or escalation of gaming despite the occurrence of negative consequences.” https://www.who.int/features/qa/gaming-disorder/en/
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uth Korea-additional-Thirteen-South Korean-cities)

2) It is imperative to link GCE with sustainability practices vis-a-vis specific contributions of South Korean popular
culture practices, science, technologies and policies. In education that orientation has been achieved through the
incorporation of ecopedagogy (Misiaszek, 2018). How can this be achieved? Through widening the understandings of
ecopedagogy for the local levels, as Misiaszek argues in his book about the deepening and widening the understanding
of how to link GCE and sustainability.

3) In linking GCE and sustainability, taking them local, it is convenient to inspect the epistemological, scientific, cultural
practices, and pedagogies that prevail in South Korea; practices that may reveal to be either liberatory or predatory
practices. I would approach this epistemological and ontological analytical level in asking how to extend the insights,
and practices of ecopedagogy at the local level? This is of paramount importance for all countries, but more so for South

Korea that has a very strong commitment to ‘public diplomacy’ and could be an example for other countries.

4) In section II, I have listed 8 global competences that have been identified by the Brookings Institute, including a set
of tools to measure the impact of pedagogical, political, and scientific practices in teaching and learning GCE. Many of

these competences could easily be included in a wish list of values for GCE as part of a global ethics.”

Let me suggest, however, an alternative that may be useful for South Korea. What the Nobel price recipient Indian
economist and philosopher Amartya Sen, and the American philosopher Martha Nussbaum have defined in building
a global ethics. In counter distinction to global competences, they have advocated for global capabilities. Philosopher
Nussbaum has identified a list of 10 capabilities that seem crucial for the local implementation of global citizenship

education.”

1. Life - Able to live to the end of a normal length human life;

2. Bodily Health - Able to have a good life which includes (but is not limited to) reproductive health, nourishment
and shelter.

3. Bodily Integrity - Able to change locations freely, in addition to, having sovereignty over one's body,

4. Senses, Imagination and Thought - Able to use one's senses to imagine, think and reason in a 'truly human way'

—informed by an adequate education, and ability to seek the meaning of life.

5. Emotions - Able to have attachments to things outside of ourselves; this includes being able to love others, grieve

at the loss of loved ones and be angry when it is justified.
6. Practical Reason - Able to form a conception of the good and critically reflect on it.

7. Affiliation: concern for others, being treated with dignity and equal worth; In work, this means entering

relationships of mutual recognition.
8. Other Species - Able to have concern for and live with other animals, plants and the environment at large.
9. Play - Able to laugh, play and enjoy recreational activities.

10. Control over One's Environment both political (which includes having the right to free speech and association)

and Material. Able to own property, not just formally, but materially (that is, as a real opportunity). Furthermore,
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having the ability to seek employment on an equal basis as others, and the freedom from unwarranted search and

seizure.

5) Another idea is to extend a critical reading of the local (via analysis of generative themes) from a Freirean and
Deweyan perspective (Rogers, 2019: 300). This critical reading should focus on the resources to deconstruct the post-
truth practices, represented by ‘fake news’. We need a very intentional process at the local level to deconstruct the local
and global ‘fake news’ and ‘alternative facts’. Our students and the population in general require specific resources
which should be amply disseminated at the local level. For example, Rogers (2019) recommend to see the work of
McGrew, Ortega, Breakstone and Wineburg (2017) particularly footnote N° 9 for a useful list of resources.

6) South Korea is one of the champions in the world in the promotion of global citizenship education, a culture of peace

and sustainability. Yet, one of the central challenges of today; a challenge that requires a clear analytical and political
perspective is the defense of democracy as a moral and epistemological expression of popular sovereignty (the ideal of
Abraham Lincoln expressed in the famous sentence “government of the people, by the people, for the people™). Another
approach to define a democracy is a government which is consented by the governed. Without attempting a discourse
about the moral superiority of democracy, so well defined by the epistemological value of democracy in Carlos Santiago
Nino’s work. I would emphasize with Nino that “The connection between democracy and moral discourse is established
through the intermediate link of moral truth.” (Nino, 1991: 245). From a Freirean perspective, I could also argue that
the type of democracy that we shall practice at the local level honoring GCE is a model of dialogical democracy (e.g.
Torres, 2014)) which is part and parcel of the concept of deliberative democracy (Nino, 1996). This defense of the moral
superiority of democracy requires a clear perception of the opposite, or illiberal democracy predicated by demagogues
and authoritarians such as the former KGB Agent Vladimir Putin, today President of Russia. One of the most strategic
ways to take GCE local is to defend the constitution of democracy at the local level, and to prevent that forms of

illiberal democracy take roots in South Korea.

7) Another important step in promoting empathy is to address at national level the question of reconciliation (with Japan
as a post-colonial power) and the question of reunification (with North Korea). Though these two goals surpass the goal
of taking GCE local, it is critical considering the potential catastrophic situations given the stash of nuclear bombs next
door. Both reconciliation and reunification must be considered at a local context for full implementation of GCE. We
have an experience of reunification in Germany which is not perfect, and is still work in progress, but indeed a much
better scenario that the same country separated by an impenetrable wall. Building walls to prevent people in conditions

of mobility is an obsolete measure as to promote isolationism and protectionism in the 21st century.

8) One more point is how to deal locally with the crisis of multiculturalism, in a country that was late in embracing
multiculturalism per demand of OECD. I strong recommend to consider the distinction Tarozzi and Torres made (2016)
between constructive multiculturalism and normative multiculturalism, embracing at the local level and national level
constructive multiculturalism: “This multiculturalism does not aim to reorganize society on the basis of the recognition
of cultural groups’ rights, but seeks to establish fair rules of living together, based on cultural exchange, individual
agenda, and intersubjective relationships in daily life, which require a rethinking of the notion of citizenship” (Tarozzi
& Torres, 2016: 47).

. . *
grass roots orgamza‘uons.[ !

[*] In addition to a dialogical theory of communicative action, and an individual developmental model of competence, Habermas focuses on “a social
theory of domination that illuminates the systematic ways in which the realization of human competencies is thwarted and inequality distributed, a
historical model of level of the development of the reflexibity of consciousness, and a justification of the moral point of view as part of a discourse of
communicative ethics” (Morrow and Torres, 2002: 98). Practitioner of global citizenship education at the local level in South Korea, will benefit to
study the theories of Habermas and Freire as guidepost for practical implementation.
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9) Taken Global Citizenship Education local requires communicative competence. The critical social psychology
underlying Habermas approach of a lifeworld presupposes a dialogical theory of communicative action as the basis
of social life, and an individual development model of competence, embracing cognitive, ego, moral and interactive
dimensions. The model is more complex and quite on parallel to the work of Freire. We have discussed the connections
of Habermas and Freire in Morrow & Torres (2002). Sufficient is to say that South Korea at the local level will benefit

in implementing Habermas discourse of communicative ethics in the connection between local governments, and local

10) The best way to learn implementation at local level of global citizenship education is to learn about experiences
in other localities. I had collected several local experiences that I want to study in detail. Most of them are local
social movements and grass roots organizations or communities. I will mention them without further explanation:
Permaculture, biodynamic gardening/agriculture; social farming or care farming, homestead movements (USA, Canada,
Germany); Barter movements, social economy (Brazil, Chile, South America); Citizen schools (Brazil); Citizen
Initiatives (Germany) Adobe movement (Oregon, USA); metal desplegado--expanded metal do-it-yourself housing)
communities, Argentina; Freirean Palestinian schools; Freirean rural universities (and other similar models in Spain);
Cooperative movements (Mondragon Cooperatives, Bask country, Spain; Micro-lending and micro-banks (Bangladesh;
India,); Local cooperative Indigenous control (Chiapas, Mexico). Many of these local experiences may be appropriate
for implementation--with proper contextualization-- in local contexts of South Korea. Others, may be worth of support

from South Korea’s international development programs and funding.

11) To take GCE local, it is convenient to create a college of scholars and practitioners that will provide systematic
feedback for the initiatives and practices at the local level. Let take as an example the different groups of experts that
monitor and evaluate the work of the World Health Organization. These are ad-hoc and unpaid experts or committed
individuals meeting three times a year for the World Health Organization. Such college of scholars will help to
systematically extend the innovations at the local level into larger projects internationally and vice versa to bring

international innovations at the local level in South Korea.

12) One of the best strategy to take GCE local is to extend the partnership between the state (local governments in South
Korea, which are semi-autonomous and contain executive and legislative bodies of their own) and social movements.
The experience of Paulo Freire when he was Secretary of Education in the Municipality of Sdo Paulo (1989-1991) is
exemplary of the successful partnership between the Municipal Government and social movements for literacy training
in the City of Sdo Paulo. This partnership helped the creation of MOVA-Sdo Paulo (Movement of Literacy Training of
S&o Paulo). This project was so successful that even after the government of the Workers Party or PT was defeated in
the elections, the movement continue and still exist as MOVA-Brazil, having extended to the totality of the Brazilian
territory (O’ Cadiz, Wong and Torres, 1998).

13) In conclusion, to take GCE local may require answering two questions. The first is about the Capability Theory
developed by Philosopher Martha Nussbaum who assumes all societies should nourish these ten essential capabilities.
Arguably, the United Nations Development Program (UNDP) is an organization built around the theoretical principles
of the capabilities approach. So, my question is the following: is it possible to define and implement the Capability
Theory at the local level in South Korea?

The second question is the following: How global citizenship education and sustainability can be linked at the local level
and by doing so, imagining innovative learning for social justice, ecological work and employment, communicative
action for the lifeworld as proposed by Habermas, and the use of leisure alternatives for free time for South Korea’s
future?
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[Keynote Speech]
SCHOOL CHANGE AND GLOBAL CITIZENSHIP

EDUCATION:
FOCUS ON SOUTHEAST ASIA

Ethel Agnes Pascua Valenzuela(Director, SEAMEO)

Abstract

The purpose of this paper is to review school policies in Southeast Asian countries and identify school change and
global citizenship education reforms. The paper discusses milestone educational reforms in eleven Southeast Asian
countries. It points out the strong emphasis on inclusive education goals and heightened focus on achieving quality

education leaving no one behind.

This paper shares the work of the regional organization such as the Southeast Asian Ministers of Education Organization
(SEAMEO) in addressing educational issues and assisting Ministries of education in their school change and teacher
capacity building initiatives. SEAMEO Centres education reform technical assistance programmes to the Ministries
of Education as well as GCED initiatives under the regional flagship assessment program called the Southeast Asia
Primary Learning Metrics (SEA PLM) were presented. The paper offers recommendations to bring school change and

GCED mainstreaming in Southeast Asian countries.

Introduction

The Southeast Asian region consist of countries bordered to the north by East Asia, to the west by South Asian and the
bay of Bengal, to the east by Oceania and the Pacific Ocean, and to the South h Australia and Indian Ocean (Wikipedia).
There are 11 states of Southeast Asia, namely: Brunei Darussalam, Cambodia, Indonesia, Lao PDR, Malaysia,
Myanmar, the Philippines, Singapore, Thailand, Timor Leste and Vietnam.

The Southeast Asian Ministers of Education Organization (SEAMEOQO) established in 1965, is a regional
intergovernmental organization that promotes regional cooperation in education, science and culture. For over five
decades SEAMEO has been addressing educational issues in Southeast Asian Countries which includes lack of access to
basic education, lower educational quality, inefficient and ineffective policies and need for responsive and relevant skills

development for human capital development.

The SEAMEO Council of Ministers (SEAMEC) is the highest policy making body in education in Southeast Asian
countries. In 2014, SEAMEC engaged in a Strategic Dialogue for Education Ministers (SDEM) and agreed to adopt
seven priority areas or the Education Agenda 2015-20135, namely:

1) promote early childhood care and education

2) address barriers to inclusion

3) promote resiliency in the face of emergencies

4) promote technical vocational education and training

5) revitalize teacher education making it a priority of choice

6) promote harmonization in higher education and research

7) adapt 2 1st century skills.

Closely aligned with the SEAMEO priority area no 7 is the development of Global Citizenship Education (GCED)
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which as defined by UNESCO Bangkok is a learning process (or approach to teaching) based on the ideals and
principles that underlie sustainability and is concerned with all levels and types of learning to provide quality education
and foster sustainable human development-learning to know, learning to be, learning to live together, learning to do and
learning to transform oneself and society. GCED is an important dimension in the development of 21st century learners
and sinks as well in the achievement of the ASEAN Education workplan 2018-2020 contributing to a stronger Asian

identity and a community of nations.

Educational policy trends in Southeast Asia

Most Southeast Asian countries today gear their education toward achieving twenty- first century competencies such

as civic literacy, global awareness, and cross-cultural skills; critical and inventive thinking skills; and information and

communication skills. Southeast Asian countries also support inclusive education pursuant to Sustainable Development
Goal 4 agenda to promote inclusive, equitable and quality education and lifelong opportunities for all. Reforms have
addressed differences in learning talents and abilities to help students reach their fullest potential in order that they may

most effectively contribute to socio-economic development.

The Philippines enacted the Enhanced Basic Education Act of 2013 or the K to 12 Act that established “universal
kindergarten” and introduces a Grades 11 and 12 to high school education in public and private schools, is embracing
the development of 21st century learning skills and literacies. It has adapted K to 12 reform or the basic education act of
which made its educational goals and school reforms attuned with the goals developing in students twenty- first century
skills, knowledge, values, and attitudes. This additional years in Philippine education hope to level its basic education
with the rest of the world providing sufficient time to develop knowledge, skills, values and attitudes needed for the 21st

century.

Malaysia and Brunei Darussalam have long-term educational development plans embodied in Malaysia’s Vision 2020
and 2035 Wawasan or Brunei Darussalam’s 2035 National Vision of Education which provide strategic roadmaps for the
national basic education curriculum of each country. While the Singapore education is considered as the world-leading
education system. It has made education as compulsory since 2000. Recent changes in policy involves the promotion of

mixed ability classes and making learning enjoyable for life.

Vietnam is now considered as one of the countries with high performing education system (World Bank 2018).
In recent years, Vietnam has reformed its education law with four distinctive amendments:

1) higher salary for teachers to ensure teachers are motivated

2) streamlining general education into two stages: basic education and job-oriented education

3) standardizing the teacher qualifications to ensure better education outcomes

4) lower secondary school students will be provided with tuition-free education.

Lao PDR has made significant progress in achieving primary enrolment and gender parity reducing drop -out rate and
improving learning outcomes. Education in Lao PDR is progressing although it is spending very little on education
which is only 3.3 percent of its GDP (2010). Reaching rural education and improving literacy remain a priority in its

education.

Myanmar has changed its education policy since 2016 with amendments in its Kindergarten and Standards 1 curriculum
as well as in academic year. It has ushered reforms in curriculum standards for Standard 2 students. On Nonformal
education policy, Myanmar has only 4.4% of the youth, 15-24 have non-formal education as their highest education

level (EPDC, 2011). There is a greater effort as well to improve its Nonformal education.
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School Change Policies in Southeast Asia

The Southeast Asian educational systems are at different levels of development. Singapore, Vietnam, Malaysia and
Brunei Darussalam may have achieved higher ranking in global assessment while other Southeast Asian countries

illustrate mid-range to lower achievements and have started reforming their education system to address learning crisis.

Some important visions and goals of reform bringing school change policies include the Wawasan 2035, a vision of
Brunei Darussalam that aims to provide a dynamic, forward-looking educational program to enhance knowledge and
skills required by industry and services without ignoring values (Brunei Economic Development Board). Under Brunei’s
SPN 21 curriculum, some students in years 7 and 8 now have the option to fast-track their progress and to complete
basic education a year earlier, bringing the total number of academic years down to 11. SPN 21 was piloted in year 7
in 2008. A year later, the new system was implemented in years 1 and 4. To meet the demands of the changing society,
Brunei Darussalam also developed its vision to realise nations aspirations and providing equitable access to education to
achieve equality in developing and equipping the MIB driven value future generations with 21st century skills supported

with relevant curriculum.

Singapore recently promoted a new educational vision towards a more inclusive society and approach “lifelong learning
the bottom” (Ong YE Kung , 2019). It supports children with special needs and each teacher is skillful to support
diverse learner and each school has an inclusive culture. It has made compulsory education for all special needs children
in 2019.

While Philippines reformed its curriculum by adding 2 more years of Senior High School, it faces the challenge of
convincing people to see the curriculum and education as a means to prepare its people to be globally competitive and
yet cooperative global Filipino citizens (Luistro, 2018). The Department of Education issued a memo to promote global

citizenship education in the Philippine basic education schools and contribute to teacher capacity building.

The Malaysian education system is grounded on a number of national proclamations geared toward the development
of the country and of individual students. The educational policy framework is a composite of fundamentals from
Education Act of 1996 emphasize the production of trained manpower and the creation of citizens that uphold the
nation’s aspirations in achieving a national identity. Recently, Malaysia approve the National Education Blueprint
2013 to 2035 which reforms education from Preschools until Post-secondary level aspiring to have improvements in
the students’ performance in international assessments such as in the Trends in International Mathematics and Science
Study (TIMSS) and the Programme for International Student Assessment (PISA). The curriculum was revised, the
Kurikulum Standards Sekolah Menengah (KSSM) and revised Primary School Standard (KSSR) that embeds a balanced
set of knowledge and skills such as creative thinking, innovation, problem-solving and leadership. The current reform

also incorporates the provision of international languages such as Spanish, French and Japanese.

Indonesia offers twelve years of compulsory education. It has implemented a number of key education reforms such
as decentralization of education and improving the quality of teachers. The country has great success in bringing out
of school children to schools and keeping them there, but there are still over 2 M unreached in the primary school. The
education spending has increased and major reforms are underway to achieve quality education for Indonesian children

and lifelong learners.

The Kingdom of Thailand adheres to the National Education Act 1999 and the Constitution of Thailand 2007. They
have 15 years of free education and utilizes a lot of technology in schools as well as capacity building for teachers.
The Thailand Ministry of Education prepares schools and teachers for global citizenship education with the support of
UNESCO Asia Pacific Regional Bureau for Education in Bangkok, Thailand. Recent education reform initiatives were

carried out to reform 11 areas as part of the Constitutional reform. The education reform roadmap aims to develop
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a Thai society that is peaceful, harmonious, reinforcing national security and competitive. Thai education reform
circled around the ff: teacher reform, equal education opportunities, management reforms, manpower production and

development, learning reform and enhancing ICT for education.

For Cambodia, education reform is associated with efficiency of the system by improving quality of teachers, the
materials, management and leadership (World bank, 1995). The current reform focuses on three areas: ensure equitable
access to education, increase quality and efficiency of education services and promote institutional development and

capacity building for decentralization (Tan, Charlene, 2007).

Timor Leste is a new member country of SEAMEO. It has adopted a National Education Strategic Plan (NESP) 2011 —
2030 to achieve a complete basic education, eliminate illiteracy, and ensure gender parity through priority programmes

and activities from early childhood, basic education, secondary and higher education.

Myanmar has made a strong progress in policy development to promote accessible education to the Burmese children.
There are limited qualified teachers in Myanmar that can contribute to better educational outcomes. Economic hardship
pushed many secondary children out of school, mainly to help parents to work. The bigger goal for Myanmar is still to

ensure accessibility of schools and health services and improved school infrastructure and learning environments.

ESD and GCED in Southeast Asia

SEAMEO spearheaded a situation analysis of Education for Sustainable Development (ESD) in 2017 and assessed how
ESD and GCED are implemented in Southeast Asian countries by selected Teacher Training Institutions. The study used
the Integration models of mainstreaming ESD within the specific areas of the curriculum and the institutions (curriculum
mainstreaming and institutional mainstreaming). SEAMEO selected pilot institutions to see the implementation of ESD

in the following practices:

* Creating a stand-alone ESD-Specific subject

» Embedding ESD in the existing subjects or across curriculum
* Adopting a thematic issues or problem-based approach

* Conducting extra-curricular activities

* Engaging the local communities in the project-based learning

In Cambodia, two among the other universities that are involved in ESD integration are the Royal University of Phnom
Penh (RUPP) and the National Institute of Education (NIE). The Royal University of Phnom Penh integrated ESD since
the year of 2013, ensuring inclusive and equitable quality education and promotes lifelong learning opportunities for
all. ESD in Cambodian Universities are included by introducing the Association of Southeast Asian Nations (ASEAN)
and global studies in the curriculum. The National Institute of Education formed a committee on ESD integration in
collaboration with experts from UNESCO, the Ministry of Environment, and the Royal Academy of Cambodia as well
as internal experts to design training for subject areas heads to train trainers and other NIE trainers on ESD.

As for Indonesia, one of the universities that integrate ESD is the Gadjah Mada University. The University Strategic
Plan (2012-2022) to develop learning systems that can solve local, national, and global challenges. IRRM taught the
community along the river on how to properly interact with their environment. This movement sought the community
and the school to together cooperate in restoring the river, which involves clean-up drives and harvested rainwater for
reuse. This resulted in a better society and improved the community’s economic and environmental quality, at the same

time of developing their culture.
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For Lao PDR, one of the universities involved in ESD integration is the National University of Laos. ESD has been
integrated into the entire education system where concepts of climate change, global warming and environmental

education are strongly incorporated in the universities at the College of Education.

In the Philippines, two among the some of the universities that integrate ESD are the Philippines Normal University
and the Cebu Normal University. The Philippine Normal University (PNU) Visayas was designated as the Environment
and Green Technology Education (EGTE) Hub by virtue of the Board of Regents (BoR), this hub was created to attend
the non-mainstreaming courses for internationalization. The Philippine Normal University (PNU), as an EGTE hub is
committed in producing teachers that is very knowledgeable on EGTE, as well as research scholars who are proficient in

groundbreaking and cross-disciplinary inquiries.

Additionally, the Cebu Normal University (CNU) aims to develop high-performing professionals and intellectuals
proficient in generating new knowledge towards a progressive and peaceful pluralistic society. Its mission involves; the
transformation of education that nurtures thinking individuals who are valued members and leaders of the society, the
high-impact research that pushes the boundaries of knowledge in education and contributes to improving communities,
and strong partnerships that collectively and creatively address development gaps in the community. The university
has around three ESD modules, which are Introduction to DRR in Education, Climate Change Action for Sustainable

Development, and Youth Xchange Climate Change and Lifestyle Guidebook.

As for Thailand, two among the other universities that integrated ESD and GCED are the Chulalongkorn University
and Khon Kaen University. The Chulalongkorn University integrated ESD and GCED by involving thematic training
modules and networking with practitioners, academia, supporters, and policy makers. It builds bonds between school
teachers and educators in TEIs which involves the usage of learning platform that is constantly updated. Moreover, this
university has a capacity-building program to equip regional mobile trainer teams in 18 areas and implements MIDL
classrooms in school and universities, DCE schools and camps, and global citizenship education (GCE) pilot schools
and training centres aided by OBEC, MoE, and UNESCO Bangkok. On the other hand, the Khon Kaen University
established an ESD integration demonstration school based on the findings of research and professional development
workshops and since then has been integrating ESD into pre- and in-service teacher training via curriculum design and

instructional management.

Regional Initiatives on ESD and GCED

The SEAMEO Regional Centre for Education in Science and Mathematics (SEAMEO RECSAM) based in Penang
Malaysia contributed in the Inclusive and STEM Education Development, to develop science and mathematics
education in the Southeast Asia community. As a training institution, SEAMEO RECSAM needs participate in the
delivery and achievement of the 17 SDGs that aim to end poverty, protect the planet, and ensure prosperity for all (UN,
2015). One key programme conducted by SEAMEO RECSAM is the Professional Development Programmes which
accommodate the in-service teachers from Southeast Asia on SDGs. This programme aims to underline ideas and
practices that support teachers who include students with diverse needs in the classroom, apply appropriate teaching and
learning strategies to develop individual strengths with high and appropriate expectations for each child, assist students

through good inclusive practices such as collaboration, teamwork, innovative instructional practices, and peer strategies.

SEAMEO Regional Centre for Community Education Development (SEAMEO CED) based in Lao PDR introduced
ESD and GCED through its border school and rural education projects. CED also trains for lifelong learners especially
in educating the rural communities and providing learners with knowledge on sustainable livelihoods.

The SEAMEO Regional Centre for Graduate Study and Research in Agriculture (SEAMEO SEARCA) based in the
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Philippines introduced ESD by training schools on school-plus-home gardens project (S+HGP). This initiative was
co-implemented with the Philippine Department of Education (DepEd)-Laguna and University of the Philippines
Los Bafios (UPLB), with the aim of improving the nutritional condition and dietary habits of school-age children by
increasing the production of locally adapted vegetables through school and home gardening which then contribute to
the security of the community’s food and nutrition. Moreover, the STHGP contributed to the achievement of the United
Nations (UN) sustainable development goals (SDGs) to achieve a better and more sustainable future for all peoples of
the world.

Global challenges of humanity face, and those related to poverty, inequality, climate, environmental degradation,
prosperity, and peace and justice are acknowledged are key components of GCED. SEAMEO Centres aims to contribute

to the goals that are interrelated to together achieve the aim of leaving no one behind by the year of 2030.

The SEAMEO Inter-Centre collaboration project of SEAMEO Regional Centre for Archaeology and Fine Arts (SPAFA)
and the Ministries of Education in Southesat Asia includes the Mangrove Conservation and Education . SPAFA has
been involved with the Khlong Phitthaya Longkorn School and Bangpakong Bovorn Witthayayon School to promote
best practices in mangrove conservation education in Thai schools. Consequently, the four SEAMEO Centres under this
programme are the SEAMEOQO Regional Centre for Archacology and Fine Arts (SPAFA), SEAMEO Regional Centre
for Tropical Biology (BIOTROP), SEAMEO Regional Open Learning Centre (SEAMOLEC), and SEAMEO Regional
Centre for Quality Improvement of Teachers and Education Personnel (QITEP).

The four SEAMEO Centres, along with other participating institutions together cooperated in helping schools in
Indonesia learn and share with schools in Thailand in area of mangrove conservation and restoration, education and
awareness-raising, and socio-economic and cultural-development. This is made possible as the project involves
facilitating the exchange of teaching-learning materials and experiences in mangrove education, sharing of the
appropriate ways to conserve and explore the sustainable use of mangrove ecosystem, and it benefits other schools and

their communities in SEAMEQO member countries.

A SEAMEO-Japan ESD Award, supported by the government of Japan in collaboration with Ministry of Education,
Culture, Sports, Science and Technology (MEXT) together with UNESCO and SEAMEO Secretariat started in 2012.
The objectives of the SEAMEO-Japan ESD Award are to raise awareness of Education for Sustainable Development
(ESD) in schools and communities across Southeast Asia, to promote ESD best practices in schools and communities
across Southeast Asia, to share and exchange knowledge and best practices on ESD in schools across Southeast Asia and
Japan, to encourage networking among schools and communities which implement ESD practices in Southeast Asian

countries and Japan, and to support the Sustainable Development Goals (SDG) of United Nations.

GCED in the Regional Assessment:
The Southeast Asia Primary Learning Metrics (SEA-PLM)

Global Citizenship Education (GCED) assessment is a key component of the Southeast Asia Primary Learning Metrics
(SEA-PLM). SEA-PLM was initiated jointly by the by the Southeast Asian Ministers of Education Association
(SEAMEOQ) and UNICEF East Asia and the Pacific Regional Office since 2012 . The objectives of the SEA-PLM are
to uncover the high-quality data on learning outcomes, regional measures of global citizenship and the 21st century
skills based on the Southeast Asian Context, it also aimed to practice the quality minimum standards for technical
measures and code of conduct. Moreover, SEA-PLM aimed to achieve detailed analyses of contextual data ‘equity’
and for regional benchmarking and harmonization. In addition, the SEA-PLM supports the acceleration of Sustainable
Development Goal 4 which is to ensure inclusive and equitable quality education and promote lifelong learning

opportunities.
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The target of SEA-PLM assessment is the grade 5 students and it aims to measure the literacies in the domains of
reading, writing, mathematics and global citizenship. SEA-PLM also measures both curricular and cross-curricular
knowledge, skills and understanding that are likely to allow school-aged students to progress successfully through
school and ultimately to play a constructive and fulfilling roles as citizens in society. SEA-PLM Learning Assessment
Framework analyzing national curricula across 11 SEAMEO Member Countries, involving twenty-six (26) national
capacity building workshops and four (4) high level regional workshops have been completed. SEA-PLM is also the
first ever regional assessment for Southeast Asia for seven (7) countries in nine (9) languages. SEA-PLM assessment
covered two-hundred and seventy-seven (277) different primary schools in eight (8) different test administration cycles.
It also recorded the development of 700 new test and questionnaire items in twenty-six (26) different test booklets,

covering four (4) domains which are math, reading, writing and global citizenship.

To relate the SEA-PLM with Global Citizenship Framework, the SEA-PLM Global Citizenship sub-domain are
Cognitive, Attitudes and Values, and Behaviours in comparison to the UNESCO Global Citizenship Education
dimensions which are Cognitive, Socio-emotional, and Behavioural. Uniquely, SEA-PLM items measure on three
dimensions included,

1) Global citizenship systems, issues and dynamics

2) Global citizenship awareness and identities

3) Global citizenship engagement.

Conclusion and Recommendations

The Southeast Asian countries has a platform for regional collaboration and cooperation under the SEAMEO structure.
Promoting regional benchmarking and addressing educational issues together has been implemented since 1965. Today,
more interventions are aligned with promoting an inclusive education and reaching the most disadvantage children and

learners.

Most Southeast Asian countries aims to have an inclusive education goal leaving no one behind. ESD and GCED have
been implemented by education ministries either by curriculum enhancement or mainstreaming in educational activities

and policies at different levels of implementation, some are advance but other countries are still starting.

SEAMEQ aims to promote cooperation and collaboration in education regionally promoting quality and equitable
education for all under its Education Agenda 2015-2015. Teacher training institutions play a bigger role in capacity
building and promoting GCED in the curricula and teacher training. SEAMEO Centres provides an added value for

regional capacity building, research and partnership that promotes enhanced human capital development in the region.

The following recommendations are suggested for the Southeast Asian Ministries of Education to consider:

1. Current Southeast Asian countries educational goals are clear, focused, relevant, and anchored on the development
of 21st century competencies. Given the realities of the changing society, the Ministries of Education may wish to
revisit their policies to integrate current program improvements and strategies related to education for sustainable

development an global citizenship education.

2. Revisit core and compulsory subjects and asses how to mainstream GCED content. The ESD and GCED Situation
analysis revealed the many activities that are focused on environmental education and awareness. Other dimensions of
GCED have to be incorporated.
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3. Conduct a benchmarking study with countries with strong GCED programmes such as Korea and Japan for ESD.
Korea has good models on GCED mainstreaming from early childhood to higher education, from policy making to
implementation. The Southeast Asian countries can benefit a lot from these practices and can contribute to a better

curriculum and policy making if the best practices are shared especially to policy makers.

4. Strengthen the participation of SEAMEQ countries in the regional testing system such as SEA PLM. GCED in SEA
PLM may provide a formative assessment to diagnose GCED learning goals and guide instructional interventions that

is timely and relevant.

5. Document best practices in school policy and GCED integration and mainstreaming for policy makers. SEAMEO
centres can take the lead in developing a regional report on best practices that will be helpful for the Ministries of

Education
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Session 2. 3Z1} 3’4 Being together& Growing together

WK™ M Curriculum Change
“StanggE AFAHE

“Activities in School Education”

SFHME(ZED WA Park, Bumchul (Kyungmoon High School)

“BES g9 GUEA AN FEA

= T
“Activities of Teacher and Students for Refugees”
QUS(OLEE WA, HBE, WX U (HUD)

Oh, Hyunrok (Aju Junior High School: Teacher) Choi, Hyunjoon & Park, Jimin (Jamil High School: Students)

ZAE "0 Beyond Boundary

‘AY-ga AA et AA"

“Practice of Multicultural Education between School and Community”

0|2 (BEXE us=X|HEHE)

Lee, Eunyoung (Director of Yeongdeungpo Education and Welfare Center)

‘AEZEA AAANGF FsE 5 A

“Activities of Raising Global Citizenship Competency in Educational Community”
HOHZ (MAA R S HFA)

Jeong, Aekyoung (Global Citizenship Education Research Institute)
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2. Practice

Hol3 FEA 0w BAS AL A AL DR 4 G £F0) WS AT FHAT Aol of
S AL T AL 5 U 522 2] Holch B AAN Y B B0 G SRLEATL A
ANRTE ] Goe FAR A2 EATET RS Fol AAATORA] 7HA9} B Teln AEL
AT 4 9 5 2FA Holck Aol Sy 1) SHRRs} AA Qo] cheke WA LR 1S BEste] X
87} 4o 293 BEHE Jvo 2 o AAA LSS 5] 918 A4 -] o) AAN UL

=
oz Mﬂﬂﬂ oﬂu}. olel Qe ohaul A1 o el a SR shel AR EAAS 1 %%
54 29k YAshot = Folrt

4-2. A QAL3] ¢} otrotE FAH o % JF W5F-F A
AR AL AAN YL GeFstr] Slo) B5BGS shanel] 941714 9 A 4], 71, 55 opalot |
4 0% StAY|L Gtk BEFEA LHBEAS ALotet] 2 T2 IR 25O BAS BEFL A%
V5SS L 4 G A5, B9, F0) L 4RGN APk A4S 850 BH o= sk gk A4
Qe Sl oho] WEFEA BFL DA-LAL ST, SPY-SPY el A SRR, SHA- A ShR R
FEE LG R Y TFT TRPES AT 92 B ohje} St o BEFFA B -5t
St~ 2| G Ae, 13 7P~ St A 4] B ek @t opAlobE FA.0R A3 ole Aol

_EJ“EOHH— = AR} 5—.“@%01 Hgo] 54 ez stulo) g 4 Qﬂ]*}ﬂi’%ﬁ}ﬂ 11%43 = 7
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Session 3. =F 1} 83 Challenge & Networking

=M China

“Tasks and challenges of Global Citizenship Education in China”
Greg Misiaszek (Beijing Normal University, Professor)

L2 A Japan

“Tasks and challenges of Global Citizenship Education in Japan”
Kobayashi Makoto (Tamagawa University, Professor)

St AL Korea

o] NAANU RS ARt = FA|9F AY”
“Tasks and challenges of Global Citizenship Education in Korea”
Aol (M2A S-S Kim, Haekyung (Senior Educational supervisor, SMOE)



2. Practice

229 A AW 2%
(Global Citizenship Education, GCE): =3 A

Greg Misiaszek (W] o] AP T 14)

o] Zol A= -7 AHS]-AAA vt A S 2 ARl A thA FAFARL f1R]) = Sl A AlA AlF
(Global Citizenship, GO)Z A|AIA W W-2(GCE)x} #&gt o 453 AT ZS0] 7H5Aof tial =9 g
Zlolth, WRE Al&str|of A, T18)1l thE ZHaElA S A B A 02 =ol3t Zo|A HWet AA
21(G. W. Misiaszek, 2018a, 2018b; G. W. Misiaszek & Misiaszek, 2016) A= Zo|L} TolA]ole] HE717}
ofyetar gfglty. 12yt 2013 AR Ho|HoflA w4(F= AP tisto] Felet A o=l AQ o=l W F
3 3 st golot, oh2 §F g2 "] BtEYQl Lauren Ila Misiaszek©|th 2 A& 5HHA 4F %
gD A T (WS Y AFEch o2 wS Fofel AA ARE TS A7 2 =t f2le AlA
AR 50] o oA MAA S TR thefotal R 9IsHA &t A= AR -5} e w5
S} (ecopedagogy)ell et A& EWIIch Lauren (L. I Misiaszek, 2020b)-& "H3}7}F o} &-& 2% (Hard Spaces)”
HA| oA Fo] 2HS grFo] 3t A& LAY (W, Zhang, 2020)), 'AAA N RS 0)eH"? ' & 2 Zxbg o
Aolrt. #ut ofyel, 2= AAA IS0l ek thE thefet S SWctal T A Eof Zrofjiitt, o] =7
A A FA7F 2 A wSgtof s A= ot 1tds] A sttt

u

B w50k 2Hg A9} ALS] A AFol o] HAIE ZFER] 1 Hl-P= o] glo] H[EEA =2 Feh) - -thE 2hy

58} (environmental pedagogy)-2 B B2 o] AL} = HJEFE o] R] QA v @ 5= YT Y E w55k HE
F HAHE R o] A& BepF o] W+ ofR} Paulo Freire9] B3] ¥lE <% (popular education) 3 o *

At} (G W. Misiaszek, 2015, p. 280)

MAAN NS, A &7HTAS Qe vy w8 52 3ot AWA Q] vl mdlvt 3H4 5] (well-being)
Ato] o] E7HESH TA 7} lth= Hof n]Fo] 28] St 49Ut Qi TS e g5tk #Hd
45 9 7hsAdol Bl A q t}. (G. W. Misiaszek, 2015, 2018b)

FA|StebA o], v o] 22 HA}E| skl Z|Hto|th, H|Ho| 22 HlW B =A| W& £ skt glo] &7
7F E=d, ololl wet A= melolg] A (Freirean)2tal A-7lRbeh. R
ol T2 (Apple & Au, 2009; Apple, Au, & Gandin, 2009) E$lo] A #|7]5 she= H|H=
pedagogy) ¥t Attt A& o], that &2 dio] it w&3 o
Ao g 7H Fofet Aol W A= olsiet oz A AAof Thedgt o <F

olFol ¥ 4 =717

—|~
e

Y

1o

re

-+

o

=

& _ﬂO
=

S

rek

2

&2

X,

MR LETAE DA 2L Qofe W97} AR B olsi} obd BER F3 (Gadott, 1996), L
A2 olalFORA, BES 9Aa el BATIL A&t Ao FHL Eok. e BEI GAoA, jgre]
AAE Fae B2 Selo] A48l oo glolxt Autehe AT} I A7H Fhoz sk, AAAH
@82 A Ao,y 2 A ¢ ZEE /AT ek, Dot QWA LG Bl TR Wk o}

Robert Arnove(1994, 1995)7F U7tetato] w-S-of tfsl] :=2]5}al Carlos Alberto Torres(2009)7F A5 Al A|sk
(912} ofeell A MAR}F 2H8-& Yettl= ohefet 1) el M2, AAA RS B2 FASEAY Baef ojdE
271¢t 232 5 =2 A9 FA5H Hoh EARP T 2ast AR ] =3 2| G3} npxbri| =2, Aqtetet 2
2 & 3ol AAY (Arnove, 2007) A olo] mdl oA Kot Bot=g MAE et o S3o] Sl= o Ut

[*] Misiaszek, L.I. (forthcoming, 2020). Transforming Aesthetics in Global Citizenship Education: Experimental Essays. Book Series: Critical Global
Citizenship Education: Globalization and the Politics of Equity and Inclusion (Carlos Alberto Torres, Ed.), New York: Routledge.

S| MA ATl ng S3AH 89
(Global Citizenship Education, GCE): =% x|
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2

A A RS 53t 2]Hl olel-&=7]9] = 450 A
1] 7435t o 5 BEAAIR, o] SooflA] ojH *1 Al ]Exll—ﬂ—'-“\‘ E%O] AR = 11%— Z3}oto],
= g Zofqlet.

Y5k Lynette Shultz(2007) 9] H||A A5 22t A AA R 25
SHAE 9] toFgt golof 2 W Bart Qlth, MAAY Z-S-9] thofet EELS AAZ &
olgtal "7} oA AT W8} EA5H7 &, Frh = 7] & giet. ¢l o], Shultz(2007)7}
%94 1]741*1“1 e "] "H e e BB T, B, /NERE Fof AAH R F5
FO1E At "5 B 99 T E HHXﬂoP AR oA 7fQ19] o]¢] S
lrk Postma(2006)9} e AP*O]E} AAFGF0] 71Hto] AAA Tl w0 tig}tst= Shultz2](2007)
o FAH AU 7 WS 30l A A AT o]},
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= *JX WTJ *ﬂﬂl*]“dmﬂli 217 0}1 E}— Fr 7}741% H| 4 ‘ﬂﬁ]*]‘?l-ﬂ——rvgi i

A ZAAEE S W AR D59 A T % ]

o8& FARIAE tE Aolth. o= 7R 7HE B2 31%—% Hrol-2 AZFR-3-9] AlA AR
]u]_,] /\ﬂ 7].7(] 744:1. 1:]]-/\] EEE Uxﬂ]\] o]—\:]—

A2 F=ro] AAA RS §lo] "Halr} o] A RIAE AW F F= ] AAAT ST} Ts] A 7t

2 =BHS oF ot AA R, AFste] oo, SRR, o] F5T Aoly, AR, BlEA AAA TS

of o] BH4a A= FAIA o tigh AEa &7 vlFF9o) tigt H2 A4S =2 Aot

O_LJ

"W op7} of 2l X 9"7 -] & FE(knowledge access) E B A A AR W5
7Hg T8 A& B[ A A A E1e] FEE o] oAl FAE L= of &2 sFof it olFolr). {Ixf7Lle] 7]
27} 2 Q1 7017 2)9F EF50] 7] mivof AAIS] ditkE o] §A PhErh= Q14 Z]HFste] {IAF70] 2]
/‘772/7/‘/”117%?0 '] A 5 of Gt g g 7 O Laurens® S IO A A A A Ll 55 fleF "HBl7] of
2" ] ejo] FARIRE ohgO] JA]Ql “AAA] Bl 0] H-Y Gl BB} o] 22 XS, B E” o A of 2 7}
Zo] HFsi Qlof:
=, GAZ EA) giet A F FH S ol sl & o) o]# et EA4= A= o] F
o] erejer ZEPg o] 4] FAJolot. (L. I Misiaszek, 2020a, p. 1)

)

iy

297

i

03&

"2 WSk gE A AR o4, #d, 1=, 7 S8 E o] gk o] o] 2T (p. )" = =%

o2 "Artgt FA|" Stoll A W A4o] AYgS FHSHH A3 ARt I9 = SR oy gl Al A 9] oHE
219-& x3tote] ohgat Z2 AES A7) TRl et =1 7HGlobal South) W el "HERL o] 2% A

Ao A ofBA| MAA R Tt WA, e5AF B AR E 4 AE7F (L. 1 Misiaszek, 2020a, pp. 1-2).

HEP7} of 8] 2| Hol| A= et Zro] gyt

- QR 9 Y| 7o) of ] 9] FAof ool HO|m MAATINS APl glo] BTt olHwS A A2 FA

A oA T = o} o] g2 QI8 A E FA| H F7to] @] i Ed 4 k. (L. 1. Misiaszek, 2020a, p. 2)

o] Aojo] EH, Far-2 o|#dt BEAof ittty T A 2jH o R Tyt 7ol ZtE 2] ¢F7] wiZof of
FotA] vt 247 A 4= ok a8y sfgetA] etk 80l 9ol Al, Boaventura de Sousa Santos

(2018) ] A oo w2 s Fukar 27 e Bukar 27K (Global North)of| Al J3k8 who ] S A]of 71 Q14128 |t

dhoh= BAlolth. &, o] gt Iutto] A ojet F=tat ERttairto] AR A IAE B uf S HEtelr] of

H}e Loz AT 4 9

[ "o A AR A E AAE BBES ABATIE b Jlolske AAE T2E B4k dEk (p. 252)
] "o AASHE B8] AR o] AT B 2l A FAR 1Y I oo o ATk Aelat AlAe B9
oblh AololH AEA BAEE wAolu, oW & A5 AU AF e 2ol AR (pp.254-255)

[#5%] S g7 37ke] QRS AAH 0 P Eske] SR S0] BATA the north and west) ZES Aulo] Shgo = 918 7 B

2 g & o]Eo]7| Wi EAet.”
(de Sousa Santos, 2018, p. 120)

SO MA ATl nS
(Global Citizenship Education, GCE): =3 x|



2. Practice

21419] thab4 (de Sousa Santos(2018)°]] o1l 141 9] Aefat © 2 Beli) of gk AAA U@L Glof B
Holakyl, o|s|7k M9l Folet 2] hrhe 914] stell, A4 1 A7 AAN LG A "W} of el T oE
RHE 717 Ehelo] tigt olsfol Wt F2 glo] ulgHd AAN LS 0] FT Bl W3} (Veugelers, 2011)7
2 AAA oldE Bl AL S TR ARoITh FRO| AL AAH 2akel Abo]E(e] 1 Google,
Facebook, Twitter) S st 417 & 4 AT, oleist AR RE 98] Ag2e Fat A A grkn
AZFg}, e AAA RIS o] "k} ofele 2]o] el 91X ehehr, AIAA RIS Bt walo] bt
717 o] 7i0] W] WFoln], olo] that Wrte] g ‘op] e ot

HEE] Q] opApe] T of Y Lol 2lof Z| =G Yl FRF-2] FAF Apo] O] ZrE A1 ol A HRF= H E O] X472}
SREE A7 T FF TR A v]=e] 7 A & Hiel o5 Zol =2l
-+ W5 wl50] YR F o]2lE Freiref] (2000)738rel {014 elE & Rzl tigt AE & et o At
[2¥% /B FojE]o] ofvjat oot dH ] FA= A ofA ] Z[Hre 2 YRhe BRI, nj=o] A Eof
= W AR O] 7] Helo] gigh o4t W X4 F2E 51|, YR FH ofwl A|LE oA o efHE wSel, 18]
o FH EA e (CDCO)O] A5 X¢] #A41° Bl 571 7]2F ¥ 2o} 7]eFap 22 7 7] 9] §-0] AL§ &o] EetH
LB AEES O o2 AR E 71 YA efe 2 A, A0 Aol WS WE A o2 WYY,
(p. 1138)

o

ojejet 2| & Fy] o] BIl5S FEoF Chang@} Turner(2012)7F ofefjo] gFel vfe} Zro] &ofA[of
G2 Bepolo] AJEe] ZTolK =eto] H
AJEI o) et =25 o}R] Q= 1 FYR]H 02 P o|f. Al A3} {IR7T2] FAo) &oFek o= YR wef
of p2 ] Hzjalo] AlEl e $Ig o] ofH] ZrpA] ghe FopAo} ANt 2Eielh
(Chang & Turner, p. 40)

H)2 o] AAANIEE s7]ol o] Fo] ohebe ojul oh] g, BulTalo] glolAw HgE
AAAR Tgo] o Frhe AL AT Atk AuFshel Bk pztel s Ax-gF0)7h et A AztgFol4
AAA TS0 B43E Qa, B 0w ArhgFol vl AANNLS Bela Fid 5 917 vEolth

T FHt=7E A5 A Gef= "R wel g 4 e AR FAE Atskal 7FEA] 7] Qg F1te]
ol Ao} qtrti= SHEA o|f| &2 7]7F A ((G. W. Misiaszek, 2018a, p. 2)%1-8(L. I. Misiaszek, 2018))
(Bungu, 2020, pp. 174-175). 7 E3F, “Qiztetal W37} o2& 4= Yl A FollA (Bungu, 2020, pp. 174-175)
= OE dAFAEe] g7 AET o A= FA(soft places) & 22 & ALEH A} (softening)”7F E @ stct, 12
t Edward Said(1979)9] @ =jdige] &t 22 EANs} o| 25 &ofl (HAFTHS A2 A7 7|fFe s 246}
= As TAAD AAA RS §lo] T2 FASIA T A2 Adtetrtal 7Hgsts HAE HHH o= &
olHE= 712 F a5ttt (G. W. Misiaszek, 2018a, p. 2). T3 MAA W ZL2] 7HsA3% &4 (5, dsh2 A5}
7] Qof Wl thgtk Blw et HjmA Q] Aol F ot} o]t a2 Fitt=Tto] S WA Qli= Lauren
Misiaszek(2020a) 2] #| A7} AAIA I RS0] HHtL=7 o Aut 2-8517] o] il A@o= 187 o= %

o] obUye}, AAA Ul TS} THals] 195 ol 1S (Hardness) o] AEAZo] ook @2 295 st gof A =
ey,

rr

AAA R 252 A oS et =771

Z2 QoA AAA R L e dhre “AA) A o] AAR AAH, ol W A AAe] AFeHE Eahe
7, B AT ol 2270 QA Felo] gl AdAw e weke] AASLIY} o] BAIS vl2e) chapsta B
stk 22, AAARLSG] F3 TAF0] 58 wasts 31 B4 ol4 gt sle o] A 43
9l BlEg AL 43| oo Wth ol ATEE HET A4 ol &S AR BE xoj3}
Stel) Slgshe BAITh Eat, weto] A5 A|uf o] 62277k AASE Q18] {o0] o gl &R Aelshe
2 uithshe BE AQlat ekl QoA nirizkA o] m, Lo} ThE HImA HlEE ASHe LEAE of7]e] &

oLyl

53N g3
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o}, olefgt ZHeA, i UAT FAlo] Bro] FeAA| e FHO] A A choe 2T ETES] (soft-
power)©] BIEE Q148Hs AL Fasith. AHHO] “FRo] Bo] BT F45HE Lagerkvist2016) 5
A S S thaTt o] At

0] o] FC ol o] “ZRx] 2 A E (vajue project) "TF. EA]) FA 59 52 AR 0 ] T2 A E
I AT 22718 AEES SOl AE HHEE ol g 9ok, 0] TFX| 9] 7 9E HAA O Hafof
2 Al s FRF o §ln). ERF= o]2]et 7FR] ] ZHlo] =7} oIR] A RIQIR] o] ufef o 7 xfo] 7} Qlrf i
FEFettt. A7 F7 A EloA] HY == v]A72] A9 Z3}e] 2 YIE 29 “ofH] (contraflow) "El= 7 H
HGHE FAA Q] 7P = FEE]ofoF $FOF (Thussu 2006). ] HiH]E= F7]7F sjAR U E 2] A7H 282l g
o] 22]o] ol BFR}§ O 2 o]l E]o]of ST, AFR]FA R BrH, Zjef, A Gl = 7|7 PHA] sof giet HIAlFH
O A|ZFS HElo 24 Gkt fE2 3 HF0] 0] HE i) P o] Qo] wjejofA] Bl Sl Aojrt.
ojefet 2 =7}F T} o) H]FO] AJA] A FIYS S FAAFR] O] {52 &S o]dfoh=t] 788
(op. 239-239)
&
TS = A= H-E w F8s5th o= Fl9 A&E7FsEH

%e w2 older]

N
= FUlﬂ.l
Bl
o
o
=)
|E

:?L_‘.
ofl L
ot
o
%0
B
e rlo

ot
=i
rr
1

2145ttt (2018b, 2019, Forthcoming, 2020). &2 ©]Z19]
FA4ske A7 2 = AT S5517] ol =
5 gl AAA 2 et A2 S 85t
, A tioke7t S=9] e E 22 AR AAA RS S] 2 QIAshH= A&
5] Aol HFote] 2AAE 287F Sl

2

rg

o= 2 2
i

=
=l

Lagerkvist(2016)2] o]l

3

E
- =

A

2~ 0]
™

5 AEAE BAS S RS

ol lwA AAA DL JHY
aste, AGstel A AR chopdt A1419] TS ol 4 UE7N? 9% AAZTE ] AAT S Bt AY
0 | sk Aoz RASE AL FHhe At

A S AHUAE @ 7|7t o]oj Atatet Alnlz]of
&4 (China’s Great Firewal)” 5t9] 219 A7} 6185t 9540 &7 A& Qiot. ey 271 “An

=

Lauren Misiaszek (2020a)©] gf

HE=
IR A

L o ofN

R

2t =7 (the Great Firewall)”S =25t uf, oju] 2| A %o] EAT} A=20] 24 2 7|et |7} BAE 2] Hof A
= olmet ZAIEC] sAA A=A 7199 B vt v (G. W. Misiaszek, 2018a).
Lagerkvist(2016)ofl wt=H, Be metjol A $idetar glom Bj|a] MAA W -go] ZAZ 41 Sl R
HAA dof tisf S thadt Zo] “HH A 7HA]” stof| A ERolmntz FA6tal

Y T AES 20 A7) 2 o] F A% A i3t A=l o] Jok) =] FElE Ao ieh PHE H

Fe} o2 Boke F A A 73} E Fojeks X|%H e LGB A7 G5, £} 2 QIE Y 27} 5
YA A 2510 Ay A E S5 A7) Eo] Brjers A 7] lekel TeA] ST FE elpEe] £ of

=017} HlopRlEo] BE Jj5s FXol7] Hlo] §% oF HHZAQ 712 (universal value) o] BHA] A4 #3317

At (p. 40)
AAsHE BhEbels 22 o8 71A] WA B FoE yhetsh= Ao, AlA Al e B o= A5t
A A4EE HAEZQl dYet dsit. I By, H[PA s (UFnK)o] AFetE AolF2] EstA ot
7] 91er HE2 d4Aolt. HTA AAA LS HEA A7 WA =o] 9lar, o]=|gt HE7t A4 o]Hl&
27|12 7HEYE oo Q2R EH | AAStet dxE 4 =L ofU W o] et = Torres(2017)7F H]1HA
AAA N D55 A olst A gixo] A4 o glo] A A2 F-felA vlzd A7t
AAFR] | X 78] AFglS Yol Zlo] FRsf) A o1F] X2 A 0] AlulEo]aR= FEE Hol A7) flal =7}
s BE 2] AJglo] B2 5lAL Hgafofsl= HeleF ©]-7o] 29 (p. 93)

S| MA ATl wg
(Global Citizenship Education, GCE): =3 x|



2. Practice

A2 A o)7] ¢k WK} A2 o] BIF5EITHE Freire(1998, 2000)9] T2 9182 #A o & vhEth T2} A4
A AN IS R o] SH = 5 AWAS w7 &, Folobr|k ohe thefgt IAES 53 o]fA|H, of
+ #AX Aske] AA|st ME Zgettt, ol o735 HlmA AAARLEJAAE EAASH AAA LS
o] 2-55k7] SlaliAlE 7t ARl 7kA] & Fofafiof ghth= Torres(2016, 2017)9] S A x| ghet

7HH1-

a
>,
rEl
=]
Ho
=

J

Aste] "a= of 2] 2(2018b, 2019, Forthcommg, 2020)
FETL JU=AE DR AA B B, AART0], YA 55 ZegE ofwdh
78l £Eﬂ oz IS FoAF=AE A= olZlo] A Hole] o]opr|I7E? /N2 w5 1T AN
71

oj2let BA| & TF s ek ZS L ¢l FY oA FHor Al g o] oF o] @l ). Y, o=, hipke] Bl
o] AFglofA] Z2a]oF EY.e Fa] o] JejE Halx]ut Zo} olu] 3ol (PRC)T} 241 mlFEF0] oln] Fojat
i} g w7l A= ﬂx/ﬂ ARl R} W BHEE Yo} QLU BAE o] o] g7 ukE7] 94, o]2lsh &
& YPE AA AR7TL, Fo] ARe] AlulEz) pEE de] ofoA] G-sr] ot F ol YR T AFE 9]
o] oE A o] AIRIARE T AR]E P A] oF QY] FRp=of A =T FAF A RHEFL] o SRE AL #
ok opet 7 gelE2 REE S E 5 A5 (Liu, 2007; Solinger, 1999; Yan, 2008).
(Chang & Turner, 2012, p. 52)

SotAlor e A AN AN Aol 2He B A4 2 4 Aok AlASEE B8 57 A ES o
HF AR 2] 8 wAbE A B AlRle] AT obd 284 ehg o] Tl MiEeltHChang &
Turner, 2012, p. 172). $24(2016)0] “F=ro] AA A & et Jdut o 2 &= 27] 9Asf =2skar ol
o, AN LS-& NAdsheE AL & nFo] 7HE T8 A=A FF T shrk 2 27 (p. 8Dol=al F43%
of, N&e] FHiet A T=2 AAAR LS Fufjo Tt 7|20l FAUT tha =2oAe A& AFst He
N oldZz27]9t AAAT L] o] e =R S EBT ZolH.

AekE Aol gt ek

F3L 7% / Tk AT A Garel BEEE AASkETHE Boba AAsHE S ARt et Al
o e Fo) 2LE 1Y) AT WAL AAH A B o) sl B AL TS Hoky 24

Qi

T G2 e} of=7o] A FAFe] EEZ, FpopR] Al oy Al Asle] 7312 SH o) gja] 5 &2

= AR Y&t (W, Au, 2009; Torres, 2014) -+ 0|2} Zro], F=-2 o] 5] #3}0] AA|2], of=" 172 o]

o] ggt W Aps] o}, oA W g o] 9] 0] JE3} 2] o) A] YR KE Fa x| Ao el o [ o] Gt Yl o] 7 3E &

T ol gpepA] Fpo] @ @l = IF FEXHS HfgRJopR] ghe A2Fe] SFo] gyl HA W Lapol JHof JF
= o] & miofo} A Qjer 5= A ZFgete} (Lagerkvist, 2016, pp. 239-240)

P

r

2y o] Far& HIRRE FopAofo| AR 2ESHE Aol ofyef, A, E5] AR ARG otE d At

A ddozgt FA oA s= AR EASHE ST Yehd= Aol ofg AdoA L “F2 /\]tﬂ”
“%3 AHIZV R FUA 5p7] wZell g vjahS Woith &, W2 oatEo] ARt S AA Y B TAA
o sl E-53F3t & Fot v]h4 v wrt = g5ty Changﬂ- Turner (1979)= o] & ZofAjo} AHFO 2 S5
=2t

FUIO oﬁ

[0}

_;

3N o3
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973 g -E7o g v AAA RS9 84 FA

AAA RS0 2A2 D722 WA AAA R 0] 57| fJof T4 “FAARA = TR ot F
= Wollis 244Q “FARA Y ojdl&=7]et Zol7t 53717 dellA AF g viet Zo], HE =HA] 2 4
HO| Ho] 7ked 4 AR, o] Fojuf of AL o] 7HY / A AE2 okl Qo F=-2 IRt 159 &
Fo] AQe b YIrka WAL et E shpe] sl mFgololtt o)k ATlezAel o A4 2u
o4 Marshallo(1950) A1 well B vlga AANGLS B, €5t 94 AT Age Eekols WA} 4
AlRF el (G, W. Misiaszek, 2011, 2015, 2018b; Whiting, Konstantakos, Misiaszek, Simpson, & Carmona,

it

2018)7 = AZHY. MFo g2 AFFEol UFFE S50 T EeHe Aoz o972 WenChao
Zhang(forthcoming, 2020)¥ #2 W2 stabE0] $=0] WlFF9] 5o Hsf A EHHom 45kl wlFF2
g sty f gl tisfl 715§t ol Zhang(forthcoming, 2020)2] Q1-8-F-2 o|=gt AL 5 X5 B

.

HN

- B0 JHE dx1H A ghe] F £ YAl 28 AN ol E THE FHE Fa %
25k o2 73] S Yo e E E7 Q). FEL Frlo 2R 1ghon] Kal JEle] ¥e Fa 5ol
N Al BEE A2 E FHFTH 50 GFo] THOIT}. B2 'S T PSS FFT 5 it ]
Fo| BrEolA= GAT A2)o] W9 B A& T}E < gt 1B wEFe] w8 Ay G4 AZH} §Fo]

g

ez

i\
2
53
Mo
&

i
o
i%
ki

Zhango] (forthcoming, 2020) 914 A =0], Sl [IFF wS W ©@EAdo] lom, o= F= W o
S BoF 559 /g ut WAt HApe] Ao A & Efdtt
9 BEAlE “FH&(thick) WFF]7¢} “@2(thin) TIFF2o]"et= gofo|A Hol= mlsE3o] Zlojof Qi
Chang} Turner(2012)= A|91@3 QIFF0)7F “HFH/A"AIT-S Q- 5t= S lojA] thFE 2] ofAold =+
7He HIZE a2 “HSHQ FARA ARE Q1AGH] Bop 7] 8 o7l A A A o] tigt ZgFo] gl
t}'(Chang & Turner, 2012, p. 30)1 73t

o] g/ FEE UFFtE Hol FRAML BE FF HIME BAZH Bk, oF Sol, ol Zol At 4
A7) ol 4 MIFFOE =@ 0, o4 A At BaelS 2 RS ¥, 48] @ A PAo| ek, o]
"2 AR0] “EL 44 (Barber, 2002: Kahn, 2000)17] o] gt AE-& 57 wrsl, ole} pals] i3t A)
A ARAL] GHoNH ZAAE F Holdt.

HlRE RlRRe] B8 - =4 A9

WS J9oA, John Dewey?t =12 HES o MAAVNRST H|=51A QlFFolet wsof Bt A&
A Aol ot ((Allsup, 20125 Yang & Frick, 20155 H. Zhang, 2010)91-8(W. Zhang, forthcoming, 2020)).
Zhang(forthcoming, 2020)°¢] Chuankao(2009)& <1834 AFHE0l, T w8 JFZo] A= Dewey
= W5o] WS nEsfjof ftrfal AT WSO A FlFF0]9] Zo] FAl= thA] Fa%t STt E i
Zhang(forthcoming, 2020)2 th2 s12+59] A+ (Yang & Frick, 2015)E 53l Dewey”t f-1Lof digh osfe}t 4
|0 gt 19l v e g F2-& WES g (A& E°1,Bertrand Russell) Bt ¢ Zlo] ldicta A

gt

17| A Zhang ©] AFF HIFFolet W] g
Aol WelDewey7t FHotnmSo] T vl

oX,
<
i
st
ro
Jo
<
e
:?l:,'
l-r
]
=l}
&
ki
e

E ot 9l E°l, JAre] &
I BEAY = Hoju ot 2o} &, {o|E H-ntEaA
(Su, 1995) FOAH2 Bo|E o110, 27 LTS AXFEA D AT L&} AelS TAL} ARGAA G
o] o= IASHAA F= = Aot 139 Zo] Ao Hsto, T
stel A8 9 oY S0 a5 9ol DeweyZt T=rollA =A%k X8t AL9] Zlo] ZpAof it AZ & 7155t
(W. Zhang, forthcoming, 2020). Zhang(forthcoming, 2020)2] o}2f Q1-8=-2 o] 3t Dewey 2] A x| & ZH ]

=]
Ho
<2
=)
rTr
2
1c_>‘l_"
o
i
v
3, N
Ir
o)
(o]
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2. Practice

QoKL Gtk WAL Freirest 22 WM S5V HLHL 0], Deweyd] D7) glo] HA12Q =
EL )20l o glek £et, 058 @59 7142 Q) Z9o] 23o] wrolA k.

- oAl e] el HFES HE 9 A7 Dewey O] FAo)A] wl K} BIFF0] Afo] o] EIFEC] PRAIZ] 2
2 Bt} w8E Fof ST ARRTO HFTE FeE A vl oFolal 2 a5k
Dewey o2& &-§-oF= 1o Z2Fl F5othe 218 YHHE ez ] o] duapo] Qg Yup w3y L) blet
=40 OrE-S xolot]. (W. Zhang, forthcoming, 2020)

Freire®] 752 AFS]A ofQt/E9e] tiet w4rof 7125k Qlvt. of7]oll= 92743} (empowerment) 2t ¢
ol gt =2 2] A (constested terrain) 224 W-59] d&o] EIETH Wenchao Zhang(forthcoming, 2020)
2 =1 #AS) Dewey”Zt 80007H ©]/d9] =& HEP O Freirei= oF 200702] == HE5HH & 2}
o] Zrolyltt. oA, doj=  RE ALS] wetofl A A A= gol 91§ F A< Freire®] #H|thal2]( Pedagogy
of the Oppressed) 2] 4$-E HS wf, AFAS 9t thE S Hel Aoz & 4 ot (Green, 2016). ©o]& 1L
2 ff, Freire®] o] & #2lE T+ HHH AAARI RS 0] F= Yol A duit v o=z 753 4= =7t
ol FZXE HolAl= Freire 9] A9 2] 4171 & Stk Freire] YA 1} off 2] o] 24 “Hi- & (de—exposure)”
T upE7bA] AT Wenchao Zhang Freire @] Q& o] F=fo| A o] DA &-8-5]=]o] thal Eatch.

X
Ol

.. Oj3} 8PS Y olA ofE of, gicf=0] A7PRIEES AES A7JopH= ~eFY Bk op]ef FEE A 7ol g
oH= Il 58& &£} (S. Zhang, Chen, & Zeng, 2019)-++ B2 JR}E2 w-531g HZof gjgt 1.9 Hz2k& 7]
S W% 75 F= Dewey 022 HESH= A28 HI4] 0 2 AL ST}
of gl Y] on|of AFo]R] EHi= o] 2 B Ao Qlo] HFoA] oA H U T
HEL YA o]t 2 7] 0] fAFYTF =7} &F2Fo] A7 H ] YA Aolets Ul 7Fg 7=
zFo] 7} o}, (forthcoming, 2020)

B o
Rl Hn

gprz] o2 7.9]
tf] Freireo] &

/

F

A o
Tl

o
S

st= =8t Freire] H| A 2|3l thal] W2 A (W. W. Au & Apple, 2007)0] =9] 5t9ou, ojujgt 42
I uA] exokeh wEkA Bl AIAA R RS0 B @ A5 =00 uf o2t v P A SFE HTEA] d2sfof it

A gl gl A4}

Chang and Turner(2012)= “sotAlotE el B = T H.uRES] (1950) o] ofjAo]of| 4] =2]H AJulH oA 2|4
ARG ofo] AFR] A A1/ 0 2 9] Zllst= dA = ol o= It (p. 1) 2L 7= e, Brian E. Walker(2017)
+ S wRlo] w8 HMEY wA} {FARE 35 3 AR7F E7Fs ottt F4Rt Liang Qichao (1873-
1929)5 xZetsto] JrpAor B2 = sabso] A4 old2=7] tiE2le] ojgg &7/l tholl =2
R Rttt o), “HE 7HEo] ARR T F3] FHoluy 539 ool tigt o]si7F Ao §1171(Walker, 2017,
p. 19)" "lolH, Q1A 0% LA7F A= 3 HEE Fofl YIS Ho]A o] 71 & 5 F Skl Chaoyong 5
T GA] w7 Ao}, 2y Walker= oh33t o] 738t}

al2 F A9} g oA BRS F& W a2 BElEARYL o S0 YZelo] f27ko]o]af il JZFat 4= Qlie Al
o] Al (civic) 2 2R E] mpE]o] g Ao B = Qlof. =, 7JZFo] X R AlEFo] nj Xl ZFE st FgFe o]
vroslz] 2laf A+ AlRle] S 2JE-eF Zloje). (Walker, 2017, pp. 20-21)

A= o] RS “AF"7E obd ol A MAA RN 50| 7HeAd-E& A ST Qlo] ee|llEe|Eo] FANIF9] o]
ol dasith= & thE g0 s Arh
AR 3} gl 5201 0] S oA AlF A olm 745014 7|8k 74 7} (Schuman, 2015; Walker, 2017) £
Ko7 o'/ Fedt 4= glivtof it W =o]7} gl o oof 5] Knowles(2015) = th-23} Zro] Agsict,

Samuel P. Huntington(1991)-2 %7} 9413 01 AlG72, ZreF 2loj4], 18] v P Hoh= 2319} 28 7
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2ol 97, o]F0] FIE3IE ety F3e HA2 2ae} UEEe)e] o2 olef I

z2 27 &
2Ji= Fareed Zakaria€}2] Qe[ o)A 7.1 & & OFR|OFO A AJ-124] 27 FIFF O]9} AF8] o] H] S 2HyS 3l

r}.(Zakaria, 1994) (Knowles, 2015, p. 191)

SOA[o} Al Elg o] BY O FopR 0 &2 O A ulGO] 20 2 A g uli= gS YR X 18] 77 AF3]F] o] 9]
= A Zloh= PO AlE giote 2 giEE 5 Q) el O mitopol A fu o] Fgko] 1970 ] FEF 5
=roll A Yojt o] S EoF A O &2 of AT AR O &2 FofRJo} ALD|oJA] QlojiF Zolof ool FEAFL AlHlY

=g o] EZ o]} (Chang & Turner, 2012, pp. 47-48)

ofell Aol {=olel “shae] sk Bsol, g ol gkt iile] 228 %3, Aol v
F2Q Mge Baels ¥ 5 g tiFe] okl iAol o8 A7]shof st A 5
“2e" 9] theyst 2ol At (Schuman, 2015), ol2H 08 WiFFolt puwt gode Bt oy
2 BA|SsoF T o]t

ofAlotdolA Y 9 2] WS- AN WS} AAE]o] QAN o] 52 ThE AL
E2 o] AL Fuets A2 IR s
2 Hlth sHIEL “Alw Al (subjecthood)” 2} T2 Tl & oln|st=2]
2 =g w83 AAEo] QA 5 HEUT tRES] SHEo] AFoA AlFEL |

W L47] wj&ofl (Choo, 2015) ARIA o] “A|A|s} =
F= B oofygt dm]e} Qlk 5o 3= FEECAL o] S EZ
UNESCOS! 9 UNESCOUW ¢] Hgh2 7} ZH=2]of tfgt -2 % Qlot. T2 Knowles(2015)

A

~
2 2 0, §aurt NFFole] 1 FAA B A dakel] die B shE A Aol glrt Méﬂu}.

L
_O|L
o H

rr I‘lg H

g HH oM

)
UL

P!
o O

I
ofl
re
r&"
o)
lo
u
L
4
)
<
5L

T
o
oZ

&,
o
ko

L 4r
=D
ﬁ
Elf =

Ir
_qL

Z317t A F : B A (critical-nesss) I AAMAH 3771 FEot= =3 AY

= U Ao 7L} ot BlmA AAARIAELY T8 A= oltl&=7]4 ETjef -89 §l9e] glo] o|EA X
7t ojwjt el o & ShEE=rtolnt. o] A8 A= oW X3} (RUF 2

F8A] E=7HE thEokett

ﬂZ}PJ +=2(G. W. Misiaszek, 2011, 2016, 2018b) oA ttl%, “Z-2 ARl (fellow citizen)” 13}% zZgo g
2 AHoA =7F (8= vhA] A|F =, PAdef o] 27742 11 7?)’% Wole thefet Al 99 (&, 54 AW
“d(plural citizenships))< 7@ 2}sto] “¢-2]" 9] J & Wol= dolrh. AR Wo] xatof tigt O]'/\] ofo] Fa4d
<tk ol =9 H

- OFA[oFO] WigfolX] RoJ-5 F X ol A2 AJRI§2] T8 Bgo|rf. o]F& R4l HA2} /(77E—77 AL 2] 2
Ao A 42l 7] Foj e 2 Ropa@ FAIE FX]ofe= Ao HIRE . Rofels &2 Qi BAE #A]oks A
2 S L ofoA] 2L H Q1 ojFo]rf. K] Y= Zpx]oF PHE o ofA|ofH W5 R ERFEE Q] 7’77‘”5‘7# ol g H
= Y HE 29 A R[7F 7o) O =2 IR E =k Aol ZFlEHL] (Lee, 1998, December).
(Lee, 2003, p. 15)

SOFAoF, 53] S04 2eket 270 mA = °§:Z-F% Q7L ol vhA| =7HA ARl o] ot A% AR
g o] 7iA1eF Fetste Aolete A 2, AAAES 2l F4 AT =A<l /A8 e A7
it Eaolth w728 o] W el s =rtel tigh A& olelok, 2= WA A7 -=7F AR 24
= Zosf HlTA] AfaLeh wsstof Bt ZAIS o] A7 H

FoRe TIAL AOF (minyue) O] 2f= TS 7FR] 12 Gtk e} S E0le FA9] AFo]AoFEY ga] ZF
?EO/ ofd Rofof ] HIZE ot He]o] F2 T ¢lo] =7Fo) tfof £& ofi= FE oA L& A o] ofel F7
H o]2]o] 7Y ofA] L}:2 Fo]T}. (Chang & Turner, 2012, p. 24)

SO MA ATl nS
(Global Citizenship Education, GCE): =3 x|



2. Practice

Tl nE 20 it Aa7t gk AT Z oz o]ojF Zolak: ou)E g2 AjulA ] Age e
A& FFe T4 5‘—9}9} o] Z3t= th 229t "2t= o] Zido] H A AAA R 53} Z-2 Weolatal 4
gt 2 ol thgt Weho A AAA RIS A =20 2 4= it o= HHA w5k} 235H52] FoH
2ol ZH7H2] 7F55 ]'71] Sk A Q1 =304 =95 = B2 7Hd Eofl e gheh

FoolA, B SRS HEE"Y Ao 23V et FHT & vt Aol diof B2 oteHdd EES Frh
ol T2 H|A MAAIR LSS ZEIsto] ¢t SHA A BITA o|2ES thEA] ¢ ¥hE 4= Qlth 11
e EES A&ote 8 FE2 50| o9A X3 E A9 o=k ot 2= Aot 1%, A= UG
3 skl it thE WHE (B Freire 8012 FAH A|A (thematic universe))o] 23 FHA o] AL} vH[A 2|4
1 #go] oty 7] wioll(Freire, 2000) H|H2] w&otijof A 2452 A2E olaistr] s D42l Ao r oA
Ack= A& Aot anh 27 AlAIeE 2ol tio Mutd o g vjeHA A= thE o]afe} JIAEA w7 S
72 Q= AAH A= Freire(2000), Michael Apple(1990), de Sousa Santos(2018)%} vt A 2 w88 &
02 SYIHAL L5 HSI05 SAcloha Sebeh ™ olelt ol Fofole & eSS

g F=o %

5= AASHE Aol oty 4502 It £H-& FAA7]= A (Bajaj, 2008; Harris
= AIAA T 2 52] F=2Q1 E“O]E’r FolA HEA AAA W -50] AdE-2 feiAl=
AT T T HImAdT ] ol ol E Wl 5|7] 1ol Ui o FollA 237t o] A §1A]
291 gtz g shot

& Morrison, 2003), ©]
‘2P 7FROI1A], O
= Ao thgt v o]

Lauren Ila Misiaszek(2016)1 &7 & Zo]A] o3t ZAE 8 o7 wSsHES| e w53sh ¢

O] AA AR/ 2] Gl =23t T3 o] FA o o AAAT 2 W53 ZItsf 115 w5of tfg E}Elﬂr
(2018a). 2+ =7 9 oF9] H7Fe] AlRIA =oke] M54 oS oA o BA B w3} A A AR
2-9] 2315 Ydof ot=xA] B4t 22l= WingOn Lee(2003)7F AH-&gh 235t digh &5SH H]-f-2F &7 1t
FotA] ol B A O] HollA A7 E AdEist= Ao gk Liang Suming(1930)2] o]0 & A FTHG. W.
Misiaszek & Misiaszek, 2016).

Z =] Wt A MAA RIS o] A XA F-G2 sfdsts A2 o774 B5A Yyt UCLAS A w4
ozt Az Z 2 g5 d Z 2 AW §3] 8% Q1 Carlos Alberto Torres(2016, 2017)&= AlAA Rl w-50] 4
F5t7] A= B QIR7E A4l AbRlof| FE A o R et thg 3t 22 A AFA T qlofof qtrha
Ak SFH oz bttt FAFTY, Bt A4 AAA (5, EFATT Y 91=(2016, 2017) 0.2 Aot &
T A= A 2= Suming(1930)2] §] o]op7| & th3t 22 SH|A vt o & 5of, 2249 =7(G.
W. Misiaszek, 2011, 2015, 2018b) oA BA}= AF2] A 9] glol= Fapt 27Fsst A& 27Fset 244 £
o= QI At2] A ol= E7He sttt AH wsed 84S AlRth &, ol A A4 Faek AA £ =
A Bk A S ok WAL Torres(G. W. Misiaszek & Torres, 2019) % Freire] H|thiz]of 712
et AS Aot 99t 22 TS thEAT (PR Sk Freire 7] A thg A FA = 212} IE Yj-g-olh).

[***]

Torres7t Bt A 2|74 - F AHA 2719 -2, AAGF294 7QQ15=2]9F Q14 (personhood) &} X]-O]% )
oF HEdsf vl B x5 ofof s ARt 235tof gt S=4] ofsfo] ZAIE Al7Isof itk th 7 Q-8
Aet Z71HEe] Aol A AQ1F=2] o] e S-S WHteh= S ful A5 Wl Foll A =5t= 2}01] et =

m

[*] AE A Aol EAche £ 7HA] &A'e] YA 'RE Q17 BE Hof tigh ArAEoe] EA5hE g 1 oj® oA E AFde
A ’50}7}% A7t 5eHe] Qb o] A skA] ¢h7] wfEofl Q1 1_% 335 Agth o= BRE AIHEERE Y BE A tig A4 HelE Fst
2] A= *0}57& grolof| olgjAut 7Hsatch ARAN A E Frshs A2 o] ET A 9] thifo] 7] thEo Fg5tA] ¢het.” (Teacher
Law, November 2013)

[4] o) %-e Absjakd o)z, 93] J)slo] AlAle] the AbrSTtel Asld AT 8ol HEH A& olSFEHE Freire(W. Au, 2009;
Torres, 2014)4 Asfer g5t}

A
[***] - Torres(2017)9] 9124

Fli‘

o 24& &= M AFH T72 UL 238 A EHE A7 “ERle] thek A T =7te] Bhd” e o
gl ofsf, AY P AHE 7h= Aoz FA 5| o] O‘E}
S R il *}E}C Ol Wé o oFa A AAA RIFH o2 ShA AHA il B B8HH THANE FEAIZ|I 4, Af, PE 270 g
T3 £ gle HEE de WS Fotof gt} Yt tigt 2 922 Xfo]7t 9l OBWE ojgr Aol A& 7]k o}b ZoltH(Gitllin,
1995). (p. 94)
[****]  "2&8 4= gle"olghe ol dE B0l A5 AR AVIAARE Al A5 AlFol ot sof LFe) o]27|7kx] $H4 Z2o]
&4 o] ARt 4 A AFS-E ). (G, W. Misiaszek, 2015, 2018b)
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Upepdit,

7O F A QIFL] o] Tt A]7-o] Gzl QEEA © &2 ot o] 7] 4] 0 &2 RGP E Qv FHE ZFR 79l
(sovereign individual)'®] 7J'd-S #F 5] 5= 7l I&E = A 27F WAk gifl ¢S g8 g2 PA ylojA
Fol=rt. (Chang & Turner, 2012, p. 24)

SLRAFF O] o] o] S oj iz 7} HZR] A O]of ffjol RAFAFC ZFESEA] Lo =X o] IR E Q]S O 3ol o =L7]
= YHr o 97 F= £ o2 P QIO AJULS FA R PR o] o el H& PrAo) o] Q= HEaf 2.
7 XAIQIES HIEl] gojeh= ojn|E HHYols, Faot Z2 ARYIFES FeFE HRIXITL #He]o) Fejofi
= 9ol gigt S A gil AFEE ] EE )T E e fEAE Akt (Zarrow, 1997, p. 14) (Chang
& Turner, 2012, p. 24)

A Q1 g7 Ffol1Fole} tha 1 A ele] R E thE HlEF 0 (peoplehood) 2= Ro]E AFRSITE F0]
T J L 7= Ao gt o2 Zolrt, Walker(2017)= MAA w23 T stho]
VAT et okl o} Zo] AR

G2 A1 WolA] AJE1S] Fp2o] Hjst EAE A8 T 3] o] 52] i@ 2Hgle] LJa] F AR W AJEl F
5] o] Aol EEf S5 oJekn Tol JEE T, 1 FE 153 Not) - F7e FelE0]
A5 A H o2 n]aE 0] & 5= Qe FF FAL 23] Bk Tal} L7} AWE FF] 0o
g 5] BT AHA T 02 ST, PEls 7 ALA o] o] g §Ee A F HmEhe
817 g = At (pp. 20-21)

WingOn Lee(2003)+= FE g &= 1<% HoA] “f=4"2] 7] o1F2) & 2} &S ofSoF gro] F3Fet
N2} FHEspo] AgE TP QIF2 X EE T)2 0] WAFES 21 1ES ol FRol1 =2 IS
Lo Yol RS FH o] o] FeF AYAE 2 sEHE PR YA Bl gier For Aol 7R

=7} BEES RpR1e] A 9] o 2 WZ}oH= A& epYEo] 7| 2= JlgiEl= Y HF F7Fo] il gl o]},
We|of= W2 offard] wsof ool FR Aol Afaro] giel oA AR U o AR 6]1] @-g5Fal
= HLZ #H & = Y= 582 Qo] g7E 7HK AFgo] Hli= SR B o2 JIEE
(Lee, 2003, pp. 20-21)

A
&

N
y

739 oA

FollA =7k S Sl o ANIAS 72 A2 RO ﬂoﬂ’ﬂ HorS “ﬂ “OH%Q”Q ojfoz Wl
oo Zltt, Torres(2016 2017732 A%, % 7

A AAA R AS0] oA Lee(2003)7F A o7t off=p Al A 2] & EHE =] EH i 4‘:7% J AitS EotHtof
Sttt 7142 Syed Nitas Iftekharﬂ- U2}= Lauren®] A A “Hstr} 01321 A7 A QI

Sk AA A ES BlushHs A5 EATH2020). oA el AR o] 7t Ttoll S-8-E= ARl o]
&= Ao Eo1d d=7tel ‘:H A0 F, AN =7t Xt T8 E = AR olHE 2 7|9 St A
20| B tdido] AAARILS oA o]dAH o= Hoxv Qith= ol ¥tstal 12| eF-27fof thgh Zolth
(Syed & Misiaszek, 2020).

Lee(2003)7F AR 9] 7Hd2 Wdl AAH AlA A2 AA7Hsd ol 282 BF1 271 o2 9 ot
Aol AT AAHY ReH Aoz vhA = 4 ik, $2]+= (Syed & Misiaszek, 2020) “A|9l/A|q1A]” o] 2t= g0
E 145k AR, o] =9= AR S 2] ofsfjof] Tt o] Y= =2 ol T8 wirt vk 43t
T3 Nitast= 119 2] HAFSES] =2 (Syed, 2018)o)l A “AIAIAITI/do]” A at AlA F3to] tigt &5 2 o]sixct
= AlTetet A ESofo figt 24 olgt= FE& HEFith Shultz(2007) 9] FolE ah-gote] HofS o, A+ 3
AZEL JNx 9] A5 o] w5t AREAQl o275 H|HAQl o] oty et AAF-F-5014 AIA A
Jlog By Qopal FHSHA koA, AIAA R WS- e 2] o] uf-¢ Ha 2] A E AJYE AT A&

SO MA ATl nS
(Global Citizenship Education, GCE): =3 x|



2. Practice

=7] w2l F7HAt F o W2 A EF0)ot Aatef Tt u]%;,_ 04 Al (gatedness) 2h= @Ol & AHS-FITH
Sel= Hlold AF FES v e R oy Aeiel AYEFO| &2 AFoxprt ARGRE 25 5ot 8o
7t = WollA = ol 2A Q1A EE 2E A 2ZE24o=2 | 29 T——'—1L AR A mpAAA] 2, AGe Ao A,

AlRIAgolehs Tols & "7 ehs AARO] HALE Y Qokal Bkt olajeh 22 H o=, oA =
ogt FHA 9 o]HAg T ERE Ad MFH AuA o] AHojet ItA AwlA-E whdbet AL ¥ gt

TS, 2ot 8BS Ure TR AR o] ARR]-ALA o = ARRE| Q101 o] 2|]t Ao o]afisty] 91§ o] &
o]l =9]=Fanon(1963, 1967), Memmi(1967), Said(1979), de Sousa Santos(2007, 2018)2] &/& 7] Al ZF9]
oA & 4= Sk Al 9] it ofsf] AAA7F Aol Ao = Q1A R, HAGHAA AR AGEHE 7F3HA]
7= o] 2 & Stk o= HIAATES] AN Zid o] A EofoF & & thE o] f-o]7| & St

STk

99




2019 Seoul International Education Forum

N

d3 E?

et

Allsup, R. E. (2012). Music education and human flourishing: A meditation on democratic origins. British journal of
music education(29), 171-179.

Apple, M. W. (1990). Ideology and curriculum (2nd ed.). New York: Routledge.

Apple, M. W., & Au, W. (2009). Politics, theory, and reality in critical pedagogy. In R. Cowen & A. M. Kazamias (Eds.),
International handbook of comparative education (Vol. 22, pp. 991-1007): Springer Netherlands.

Apple, M. W., Au, W., & Gandin, L. s. A. (2009). Mapping critical education. In M. W. Apple, W. Au, & L. s. A. Gandin
(Eds.), The Routledge international handbook of critical education (pp. 3-20). New York, NY: Routledge.

Arnove, R. F. (1994). Education as contested terrain: Nicaragua, 1979-1993. Boulder: Westview Press.

Arnove, R. F. (1995). Education as contested terrain in Nicaragua. Comparative Education Review, 39(1), 28-53.
Arnove, R. F. (2007). Introduction: Reframing comparative education: The dialectic of the global and the local. In R.
F. Armove & C. A. Torres (Eds.), Comparative education: The dialectic of the global and the local (3rd ed., pp. 1-20).
Lanham, MD: Rowman & Littlefield.

Au, W. (2009). Fighting with the text: Contextualizing and recontextualizing Freire's critical pedagogy. In M. W. Apple,
W. Au, & L. s. A. Gandin (Eds.), The Routledge international handbook of critical education (pp. 219-231). New York,
NY: Routledge.

Au, W. W., & Apple, M. W. (2007). Reviewing policy: Freire, critical education, and the environmental crisis.
Educational Policy, 21(3), 457-470.

Bajaj, M. (2008). Encyclopedia of peace education. Charlotte, NC: Information Age Pub.

Barber, B. R. (2002). The educated student: Global citizen or global consumer? Liberal Education, 88(2), 22-28.

Bungu, L. S. M. (2020). The Past, Present and Future State of Citizenship Education in Zimbabwe. In L. 1. Misiaszek
(Ed.), Exploring the complexities in global citizenship education: Hard spaces, methodologies, and ethics (pp. 163-177).
New York: Routledge.

Chang, K.-S., & Turner, B. S. (2012). Contested citizenship in East Asia: Developmental Politics, National Unity, and
Globalization. Milton Park, Abingdon, Oxon ; New York: Routledge.

Choo, S. S. (2015). Citizenship education in Asia. Asia Pacific Journal of Education, 35(2), 149-152. doi:10.1080/02188
791.2015.1048764

Chuankao, W. (2009). F:Ek4 5T 00" 2 J5 3E H—— LRI T AR AL BUB B2 2 0 ol M BHERIT. 142-
153.

de Sousa Santos, B. (2007). Beyond abyssal thinking: From global lines to ecologies of knowledges. Review (Fernand
Braudel Center), 30(1), 45-89. Retrieved from http://www.jstor.org/stable/40241677; http://www.eurozine.com/
articles/2007-06-29-santos-en.html

de Sousa Santos, B. (2018). The end of the cognitive empire : the coming of age of epistemologies of the South.
Durham: Duke University Press.

Fanon, F. (1963). The wretched of the earth. New York: Grove Press.

Fanon, F. (1967). Black skin, white masks. New York,: Grove Press.

Freire, P. (1998). Politics and education. Los Angeles: UCLA Latin American Center Publications.

Freire, P. (2000). Pedagogy of the oppressed. New York, NY: Continuum.

Gadotti, M. (1996). Pedagogy of praxis: A dialectical philosophy of education. Albany: SUNY Press.

Gitllin, T. (1995). The twilight of common dreams: Why America is wracked by culture wars. New York: Henry Holt.
Green, E. (2016). What are the most-cited publications in the social sciences (according to Google Scholar)? Retrieved
from http://blogs.Ise.ac.uk/impactofsocialsciences/2016/05/12/what—are—the—most—cited—publications—in—
the—social—sciences—according—to—google—scholar/

Harris, I. M., & Morrison, M. L. (2003). Peace education (2nd ed.). Jefferson, NC: McFarland.

100 S3o MAl MT ug
(Global Citizenship Education, GCE): =3 x|



2. Practice

Huntington, S. P. (1991). The third wave : democratization in the late twentieth century. Norman: University
of Oklahoma Press.

Kahn, R. (2009). Producing crisis: Green consumerism as an ecopedagogical issue. In J. Sandlin & P. McLaren
(Eds.), Critical pedagogies of consumption: Living and learning beyond the shopocalypse (pp. 47-57). New
York, NY: Routledge.

Knowles, R. T. (2015). Asian values and democratic citizenship: exploring attitudes among South Korean
eighth graders using data from the ICCS Asian Regional Module. Asia Pacific Journal of Education, 35(2),
191-212. doi:10.1080/02188791.2015.1005053

Lagerkvist, J. (2016). China and the world: convergence on global governance, divergence on global
citizenship? In 1. V. Langran & T. Birk (Eds.), Globalization and global citizenship : interdisciplinary
approaches (pp. 238-247). London; New York: Routledge, Taylor & Francis Group.

Lee, W. O. (1998, December). Qualities of citizenship for the new century: Perceptions of Asian educational
leaders. Paper presented at the Keynote address presented in the plenary panel on The Citizen of the New
Century, Fifth UNESCO-ACEID International Conference on Reforming Learning, Curriculum and
Pedagogy: Innovative Visions for the New Century, Bangkok, Thailand.

Lee, W. O. (2003). Conceptualizing citizenship and citizenship education in Asia. Pacific—Asian Education
Journal, 15(2), 8-26.

Liang, S. (1930). Zhong Xi Wenhua Ji Qi Shehui [The Cultures of the East and the West and Their
Philosophies]. Hong Kong: Longman Press.

Liu, S. (2007). Social Citizenship in China: Continuity and Change. Citizenship Studies, 11(5), 465-479.
doi:10.1080/13621020701605776

Marshall, T. H. (1950). Citizenship and social class and other essarys. Cambridge, UK: Cambridge University

Press.

Memmi, A. (1967). The colonizer and the colonized. Boston: Beacon Press.

Misiaszek, G. W. (2011). Ecopedagogy in the age of globalization: Educators' perspectives of environmental
education programs in the Americas which incorporate social justice models. (Ph.D.). University of California,
Los Angeles, Dissertations & Theses: Full Text. Retrieved from https://search.proquest.com/openview/d2d5c
04£fc0e8d63441b329797643b07/17pq—origsite=gscholar&cbl=18750&diss=y (Publication No. AAT 3483199)
Misiaszek, G. W. (2015). Ecopedagogy and citizenship in the age of globalisation: Connections between
environmental and global citizenship education to save the planet. European Journal of Education, 50(3),
280-292. doi:10.1111/ejed. 12138

Misiaszek, G. W. (2016). Ecopedagogy as an element of citizenship education: The dialectic of global/
local spheres of citizenship and critical environmental pedagogies in the Americas. International Review of
Education — Journal of Lifelong Learning (UNESCO). doi:10.1007/s11159-016-9587-0

Misiaszek, G. W. (2018a). A critical scholar’s journey in China: A brief Freirean analysis of insider — outsider
tensions. Educational Philosophy and Theory, 1133-1143, doi:10.1080/00131857.2018.1434075

Misiaszek, G. W. (2018b). Educating the global environmental citizen: Understanding ecopedagogy in local
and global contexts. New York: Routledge.

Misiaszek, G. W. (2019). Ecopedagogy: teaching critical literacies of ‘development’, ‘sustainability’, and
‘sustainable development’. Teaching in Higher Education, 1-18. doi:10.1080/13562517.2019.1586668
Misiaszek, G. W. (Forthcoming, 2020). Ecopedagogy: Critical Environmental Teaching for Planetary Justice
and Global Sustainable Development. London: Bloomsbury.

Misiaszek, G. W., & Misiaszek, L. I. (2016). Global citizenship education and ecopedagogy at the
intersections: Asian Perspectives in comparison. Asian Journal of Education, 17, 11-37.

Misiaszek, G. W., & Torres, C., A. (2019). Ecopedagogy: The missing chapter of Pedagogy of the Oppressed.
In C. Torres, A. (Ed.), Wiley Handbook of Paulo Freire (pp. 463-488). New Jersey: Wiley.

Misiaszek, L. I. (2018). China with ‘Foreign Talent’ Characteristics: A ‘Guerrilla’ Autoethnography of

F=ME 101



2019 Seoul International Education Forum

Performing ‘Foreign Talentness’ in a Chinese University. In Y. T. K. Lahad (Ed.), Feeling academic in the
Neoliberal University: Feminist flights, fights and failures. London: Palgrave.

Misiaszek, L. I. (2020a). Blending new colors—Enriching the Canvases of Global Citizenship Education. In L. 1.
Misiaszek (Ed.), Exploring the complexities in global citizenship education: Hard spaces, methodologies, and
ethics (pp. 1-15). New York: Routledge.

Misiaszek, L. I. (2020b). Exploring the complexities in global citizenship education: Hard spaces,
methodologies, and ethics. New York: Routledge.

Postma, D. W. (2006). Why care for nature?: In search of an ethical framework for environmental
responsibility and education. New York: Springer.

Said, E. W. (1979). Orientalism (Vintage Books ed.). New York: Vintage Books.

Schuman, M. (2015). Confucius : and the world he created. New York: Basic Books.

Shultz, L. (2007). Educating for global citizenship: Conflicting agendas and understandings. The Alberta
Journal of Educational Research, 53(3), 248-258. Retrieved from http://ajer.synergiesprairies.ca/ajer/index.
php/ajer/article/view/698

Solinger, D. J. (1999). Contesting citizenship in urban China : peasant migrants, the state, and the logic of the
market. Berkeley: University of California Press.

Song, G. (2016). Shifting Global Citizenship Education: Broadening Citizenship Education through Global
Events in China.

Su, Z. (1995). A critical evaluation of John Dewey's influence on Chinese education. American Journal of
Education, 103, 302-325.

Syed, N. 1. (2018). Re-rooting environment pedagogy in secondary education, current tensions, negotiations,
and future directions in China and India. (Ph.D.). Beijing Normal University, Beijing, China.

Syed, N. 1., & Misiaszek, G. W. (2020). Unmentionable GCE? Teaching Global Citizenship as Dis/
Empowering Environmentalism and Sustainable “development” in India. In L. I. Misiaszek (Ed.), Exploring the
complexities in global citizenship education: Hard spaces, methodologies, and ethics. New York: Routledge.
Teacher Law. (November 2013). Individual Freedom and the Social Contract. Retrieved from https://www.
lawteacher.net/free—law—dissertations/social—contract.php?vref=1

Torres, C. A. (2009). Globalizations and education: Collected essays on class, race, gender, and the state. New
York: Teachers College Press.

Torres, C. A. (2014). Chapter 8: First Freire: Political anthropology of education. In Multicultural education
series (pp. 74-83). New York: Teachers College Press, Teachers College Columbia University.

Torres, C. A. (Producer). (2016). Education for global citizenship. Oxford Research Encyclopedia of
Education. Retrieved from http://education.oxfordre.com/10.1093/acrefore/9780190264093.001.0001/
acrefore—9780190264093-¢-91

Torres, C. A. (2017). Theoretical and empirical foundations of critical global citizenship education. New
York: Routledge.

Veugelers, W. (2011). The moral and the political in global citizenship: appreciating differences in education.
Globalisation, Societies and Education, 9(3-4), 473-485. doi:10.1080/14767724.2011.605329

Walker, B. E. (2017, Feb 8). Chinese civics, the current debate. Global Commons Review: Magazine of the
UNESCO-UCLA Chair in Global Learning and Global Citizenship Education(1), 18-22.

Whiting, K., Konstantakos, L., Misiaszek, G. W., Simpson, E., & Carmona, L. (2018). Education for
the Sustainable Global Citizen: What Can We Learn from Stoic Philosophy and Freirean Environmental
Pedagogies? , 8(4), 204. Retrieved from http://www.mdpi.com/2227-7102/8/4/204

Yan, H. (2008). New masters, new servants : migration, development, and women workers in China.
Durham: Duke University Press.

Yang, J. Z., & Frick, W. C. (2015). When Confucius encounters John Dewey: A brief historical and
philosophical analysis of Dewey's visit to China. International Education, 44(7).

Zakaria, F. (1994). A Culture is Destiny: A Conversation with Lee Kuan Yew. Foreign Aff., 73, 109.

102 S3o MAl MT ug
(Global Citizenship Education, GCE): =3 x|



2. Practice

Zarrow, P. G. (1997). Citizenship in China and the West. In J. A. Fogel & P. G. Zarrow (Eds.), Imagining the
people : Chinese intellectuals and the concept of citizenship, 1890-1920 (pp. 3-38). Armonk, N.Y.: M.E.
Sharpe.

Zhang, H. (2010). Cultivating an inclusive individuality: Critical reflections on the idea of quality education in
contemporary China. Frontiers of Education in China(5), 222-237.

Zhang, S., Chen, L., & Zeng, Y. (2019). #5375 I X ARG 6] 1) e JE 7R 28K 22 Be 244 (40), 71074,
Zhang, W. (2020). “Dancing in Chains”: Challenges for Practitioners in Citizenship Education and Citizenship
Research in China. In L. I. Misiaszek (Ed.), Exploring the complexities in global citizenship education: Hard
spaces, methodologies, and ethics (pp. 16—-37). New York: Routledge.

Zhang, W. (forthcoming, 2020). Exploring the practice of democratic education in Chinese public schools: An
ethnographic study. (Ph.D.). Queen's University, Belfast, North Ireland.

EIMH 103



2019 Seoul International Education Forum

Global Citizenship Education (GCE) in China:
A contested terrain

Greg Misiaszek(Professor, Beijing Normal University)

This short paper will discuss, through various theoretical lenses, some of the key tensions and possibilities for Global
Citizenship and its Education (GC/E) in China, which are not dis-similar to other contexts, but the Chinese contexts
has its own unique socio-historical and current global positionality. Before I begin, and as I have written in other
publications that have directly or indirectly discussed China (G. W. Misiaszek, 2018a, 2018b; G. W. Misiaszek &
Misiaszek, 2016), I disclose that I am not an expert in China or East Asia in general. However, being a professor in
Beijing since 2013 (as one of the first two full-benefits, full-time foreign professors in the Chinese Normal University
System, the second being my partner Lauren Ila Misiaszek), has provided me/us some unique lenses to view the
education field and overall societies within comparative perspectives (our “official” disciplines within education), if
not always correct. Within the topic of GC/E, we have both worked within the realm of this topic extensively, with
myself writing on a book focusing on GC/E and ecopedagogy and Lauren (L. I. Misiaszek, 2020b) editing a book GC/
E within “hard spaces” (one chapter focused on China (W. Zhang, 2020)) and another shortly coming out on GC/E and
aesthetics'’ — as well as various other publications and projects on GCE. Ecopedagogy, which will be a key subject in
this paper, I have provided a simplified definition below:

Ecopedagogy is a critical approach to the teaching and learning of connections between environmental and social
problems... While these different EPs [Environmental Pedagogies] can be approached critically or non-critically,
ecopedagogy emphasises the critical approach. It is guided by the critical, popular education methods of the Brazilian
educational scholar Paulo Freire. (G. W. Misiaszek, 2015, p. 280)

Ecopedagogy is important to mention here both due to the inseparable connections between environmental wellbeing
and critical models of citizenship, including GCE and critical Education for Sustainable Development (ESD), and that
the same tensions and possibilities are very similar to critical GC/E (G. W. Misiaszek, 2015, 2018b).

As can be witnessed from my ecopedagogical focus, critical theories ground my scholarship on education, specifically
in comparative and international educational analysis - defining myself as a Freirean. As well, my research and overall
interests in education coincides with the foundation of critical pedagogy (Apple & Au, 2009; Apple, Au, & Gandin,
2009) that endlessly problem-poses: What is education/schooling for?; and How can education lead to action (i.e.,
praxis) towards end oppressions world-wide by better understanding the oppressions from those who suffer the most?
With praxis as the goal rather than just understanding without action to ending oppressions(Gadotti, 1996), critical
pedagogies center learning the politics of oppressions for actions by better understanding root causes. Within the realm
of ecopedagogy, the “worldwide” ending of oppressions is expanded to the planetary sphere with the realization that
acts of environmental violence are both the causes and results of social injustices. GC/E, I argue with other critical
scholars, coincides and includes these goals for global justice, peace, and overall well-being holistically. However,
other models of GC/E, as well as education models/structures in general, counter this towards social injustices and

planetary unsustainability.

GC/E models form contested terrains, as Robert Arnove (1994, 1995) discussed education in Nicaragua and Carlos

[*] Misiaszek, L.I. (forthcoming, 2020). Transforming Aesthetics in Global Citizenship Education: Experimental Essays. Book Series: Critical Global
Citizenship Education: Globalization and the Politics of Equity and Inclusion (Carlos Alberto Torres, Ed.), New York: Routledge.
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Alberto Torres (2009) discussed globalizations (plural indicating processes of globalization from above and from
below), which have coinciding and conflicting ideologies and goals. Similar to the contested terrain of globalizations
in needing problematizing, is there a singular endpoint, such as Westernization (Arnove, 2007), or are there multiple
endpoints towards a more peaceful World within justice models. With the former, there is an inherent decentering of
dominant ideologies through globalizations — leading to the problem-posing if intensifying globalization is making
the World more homogeneous or heterogenous? Such problematizing is very much aligned with needing critical
problematizing of GC/E, including what models of GC/E being analyzed in China?

In this paper, I will utilize the critical pedagogue Lynette Shultz’s (2007) work on describing three approaches of GC,

it is important to note that there are various terms, framings and categorizations of GC/E models by many scholars.
Constructs of GC/E both coinciding and often counter the aspects I have mentioned previously as essential to be
globally beneficial. For example, neoliberalist global citizenship, as defined by Shultz (2007) systematically narrows
and isolates through inequalities, injustice, and individualization of the “us” on the “backs” of “them” to, as Dirk
Postma (2006) argued on neoliberalism, individual gain on one’s private sphere without or valuing of the public sphere
— the “them”, the othered, and the rest of nature. Shultz’s (2007) other two approaches that inherently counter neoliberal
GC/E are radical GC'" and transformationalist GC'"".

My analysis of GC/E in China in this paper, I will utilize some key critical scholars’ work and my own experiences
within the contexts, providing a few vital critical-based arguments, although far from being exhaustive in analysis. To

simplify the reading, I am going to name the first approach described as neoliberal GC/E and combine the last two as

critical GC/E. I will touch upon some critical problem-posing on the challenges of GC/E implementation in China, as
well as what GC/E approaches and politics types are often viewed as problematic - both inside and outside on China?
This latter question includes the problematizing all three approaches, with neoliberal GC as, by far, the type most
critiqued. My analysis will first question if China is a “Hard Space” for GC/E work, to then go into three contentious
subjects of GCE within China: as a tool for Westernization, differences and commonalities of “development”, and

approaches to “democracy” with the questioning of what are the necessary “ingredients” of critical GC/E?

“Hard Space”? - Knowledge access and critical GC/E

Questioning if critical GC approaches are difficult specifically in China is complex, to say the least. It could be argued
that neoliberal GC/E is either “easier” or harder”, with the recognition, as I argue with others, that neoliberalism makes
is “hard” for a vast majority of the World, as it’s foundations is extreme individualism and inequalities. What is are “hard”
places for GCE within China is described by Lauren below in her book Exploring the complexities in global citizenship

education: Hard spaces, methodologies:

1 live in a place in the world—China—that heightens my global experience with obstacles—material, mental, and

emotional. These firewalls are indeed the perfect starting point and focus of this book. (L. I. Misiaszek, 2020a, p. 1)

She continues that was the “[s]till, small, mundane but noticeable embodied feelings of doubt, frustration, fatigue,
imposter syndrome, and indebtedness often bubble up” (p. 1), with the opening quotes expressing the frustrations of
teaching and research within the “Great Firewall”. She poses the following question which includes China, but also
other parts of the world: “How can one be a teacher, learner and researcher about [GC] in ‘hard spaces’ in the Global
South?” (L. I. Misiaszek, 2020a, pp. 1-2). Below is her definition of hard spaces:

[*] “...to development and citizenship involves an analysis of the global structures that serve to create deep global inequalities” (p. 252)

[**] “...globalization is viewed as more than a new form of imperialism or just a path to a single global market economy... new ways of negotiating
between local and global actions and agendas, resolving conflict, and acting in solidarity need to be established.” (pp. 254-255)
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...contexts that have been defined by multiple outside international actors and perhaps internally as well, as facing
unique challenges to conducting GCE work; this may be because they are heavily surveilled and regulated spaces,

because of political in/stability or another reason. (L. I. Misiaszek, 2020a, p. 2)

Considering her definition, it can be argued that China fits some of these characteristics and in other ways it does not,
with particular attention to China no longer being part of the non-geographic Global South. However, for the latter
argument, the South is defined within that of Boaventura de Sousa Santos’ (2018) definition of the Global South'™ as
affected by and inherently countering epistemologies of the North, with China as possibly a “hard place”, both within
defining the South and in relation to the socio-historical Global North.

If epistemological diversity (ecologies of knowledge as defined by de Sousa Santos (2018)) is essential for critical GC/
E, with the recognition that understanding does not equate to adhering to or agreeing, does censorship, in itself, make
GCE a “hard” place or possible? Without having the access to others’ understandings and contextual reasoning, a key
question is if peace, the ultimate goal of critical GC/E (Veugelers, 2011), is possible through narrowed epistemological
understandings? Although this censorship can be witnessed very tangibly by trying to visit some of the world’s most
used online sites (e.g.., Google, Facebook, Twitter), I would be hard-pressed in finding any location in the world in
which this does not happen either more or less directly. Yet if GC/E is not within “hard” spaces, will GC/E goals be
attained anywhere? — this is my question and I would answer “no”.

In my article entitled A critical scholar’s journey in China: A brief Freirean analysis of insider—outsider tensions (2018a),
I wrote the quote below on indirect U.S. censorship where touting “freedom from censorship” and “academic freedom”

often reins shallow.

...questioning the limitations of academic freedom within Freires (2000) argument that all education is political.
Academic freedom is, thus, relative rather than binary and/or absolute. Although lack of censorship is praised as the
bedrock of Western academics, censorship in the US includes structurally banning research and knowledge on climate
change at the federal level, Pedagogy of the Oppressed from some states’ school systems, and the use of seven terms on
funding documents from the Centers for Disease Control (CDC) such as ‘evidence-based’ and ‘science-based’; many

blindly tout Western research and education as apolitical with absolute academic freedom. (p. 1138)

This impossibility of apolitical-ness is also argued within the aspect of citizenship, including within the East Asian

context, as argued by Chang and Turner (2012) below:

No discussion of citizenship is politically innocent. This may be all the more the case in discussions of Eastern Asian
societies where struggles for citizenship remained unfinished when the political context was transformed rapidly by

incorporation in a globalizing neoliberal economy. (Chang & Turner, p. 40)

Although, I am not stating that China is not a hard place for GC/E work, but I would state that critical GC/E is difficult
for within the Western Global North, especially with neoliberalism emergent from the North perpetuates neoliberal GC/
E which inherently counters critical GC/E models — as well as vice versa.

In some part of the Global South, including argumentatively China, “there exists the academic ideology that space
must be given for researching and teaching ‘sensitive’ topics which may be differential in location,” ((G. W. Misiaszek,
2018a, p. 2) citing (L. I. Misiaszek, 2018)), in which there need a “softening”, with the “ultimate goal in sensitive/hard
spaces... for other researchers to try and find ‘soft’ spaces” (Bungu, 2020, pp. 174-175). However, it is important to
note that through decolonializing theories, such as Edward Said’s (1979) Orientalism (i.e., problematizing the viewing
of the non-West through only Western perspectives), that critically questioning the notion of China as a problematic
landscape (i.e., hardness) and the West/North as largely unproblematic (or not hard) for GC/E work is essential (G. W.

Misiaszek, 2018a, p. 2). Rather, what is needed is critical, contextual analysis that is comparative to determine

[*] “...epistemologies of the South [exist]] because, historically, the populations of the global South were
the ones that most severely suffered the expansion of modern domination from the north and west.” (de Sousa Santos, 2018, p. 120)
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possibilities and challenges of GC/E (i.e. softening). This is reflective in Lauren Misiaszek’s (2020a) work by stating
the focus of her book is in the Global South but that does not mean it GCE is hard only in the South or not so in the
North, but rather the Global South has its own uniquness to the GCE hardness.

GC/E — A tool for Westernization?

Push backs on GC/E within China are numerous and complex, with much of it within the problematizing of if “global
citizenship” is actually global, or is it Westernization of the global sphere (i.e., for all), or is it globalization that is
contextual without the forcing of outside ideologies? There is the obvious question that if globalizations were framed
within the phrase of “with Chinese characteristics” (e.g., communism with Chinese characteristics), would China

be more agreeable? This could be stated for any country/region that largely counters dominant ideologies, being
Western in this case, and individual/groups that counters the acontextual globalizations of dominant ideology(ies) to
become “local” ideologies — with myself along with other critical pedagogues. With this being stated, it is important
to recognize the upward dominance of China and various soft-power goal, stated and largely unstated. This concept in
China is explained by Lagerkvist (2016) below, with his argument of Xi Jinping’s launching of “the Chinese dream” as

a counta-flow to Westernization:

...this Chinese dream is a domestic “value project”. At the same time, rising China has also initiated international

value projects. In addition to efforts that aim to increase transnational connections, an attempt to spread Chinese

values and norms worldwide has become a surging phenomenon. I argue that it makes a significant difference if these
expanding values are of state origin or spring from the people of the Peoples Republic. The specificity of the values that
are incorporated into what has been termed a “contraflow” of non-Western popular culture and news networks to a
Western mainstream audience needs to be identified (Thussu 2006). Contra-flow is best conceptualized as a counterforce
to the longstanding Western hegemonic cultural and information order. By offering non-Western perspectives on
socioeconomic development, modernization, and the relationship between citizens and the state, countries of the
Global South no longer contest the ideas and practices of liberal democracy at home, but also abroad. In light of
these transnational processes, is global citizenship a useful concept to understand China'’s deepening integration with
international society? (pp. 239-239)

Once again, it is important to point out that, in my perspectives, that those from the West, including the U.S. in which

I am a citizen of, would be as agreeable to GC/E if not grounded within Western ideologies, ethics, and morality, as
well as probably the most contested topic of universal rights. In many ways, this indicates the cross-roads of GC/E,

or other global “programs”, such as the UN’s Sustainable Development Goals (SDGs), which have largely unstated
ideologies grounding them which can be points of non-negotiables aspects that does not allow for its incorporation for
everyone. Taking the SDG as an example, I written on the aspects on which the Goals have an understated, but very
tangible groundings of Westernization and neoliberalism, as differing levels (2018b, 2019, Forthcoming, 2020). This
does not mean that GCE overall, or the SDGs, are not agreeable within a government but it is the points in which global
governance counters specific non-negotiable aspects of affecting it government which form hard-to-overcome barriers.
Within the wording of Lagerkvist (2016) above, the problematizing of China’s counta-flow as inherently countering GC/
E as perceived by most of the World, with specific focus on the West, is needed.

Problematizing if censorship can be within critical GC/E, and remain as critical GC/E is essential, as Lauren Misiaszek’s
(2020a) quotes eluded to previously. Asking, can there be understandings of one another’s differences and diverse
epistemological perspectives within censorship? Continues with these dynamics within the digital age with “China’s
Great Firewall”, keeping globalizations cultural interventions at bay from the outside and promoting their own Chinese
governance upon the World - countering the many years of Westernization and coinciding colonialisms. However, as

we discuss “the Great Firewall”, it must also be remembered (as previously discussed also), what are the more hidden
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acts of censorship in areas of the world touting “freedom of speech”, “freedom of the Press”, and other “rights” that are
falsely seen as holistically followed (G. W. Misiaszek, 2018a)?

Returning to the issues of universal rights as challenging within many context, but grounds almost all critical GCE
models, this has been argued as a Trojan horse in China, as described by Lagerkvist (2016) below, within “universal

values™:

...in state-controlled Chinese media, there have always been concerns about the influence of cultural imperialism and,
since the beginning of the twenty first century, about China's “cultural deficit” with other nations. To a large extent, this
anxiety stems from the enduring feeling that Chinese society is about to become Westernized, and that Western movies,
literature, and Internet culture are a Trojan horse undermining the core values of the Chinese political system. That
is why the Communist Party and state offcials continue to wage a battle against “universal values”, which Chinese

Journalists and jurists have advocated to spur legal reform. (p. 40)

Countering Westernization is, in many ways, countering universalism, that universalism within GC equates to universal
rights, which arguably connects directly with Westernization. In turn, censorship is viewed as essential to prevent
informal education (public pedagogies) from instilling Westernization. If universal rights are inherent to critical GC/

E and if these rights are viewed as Western-specific ideologies, can this coincide with globalizations from above?

Or rather, are these rights emergent apolitically from the global commons, as Torres (2017) described it through the
defining of critical GC/E:

It is important to move beyond historical or legal considerations. To move beyond the notion of citizenship as a kind of
personal status, a combination of rights and duties that those who are legal members of the nation- state hold or should
hold. (p. 93)

Without needing to be stated, the words from Freire (1998, 2000) stating that apolitical education and knowledge is
impossible, makes the first part of the previous sentence before the quote impossible and, overall, false. However, is the
continuous deconstruction of the politics of GC/E models through multiple epistemologies, including the hidden, even
unconscious, politics of Westernization of the models as countering China’s diverse epistemologies of the perspectives
of GC/E as is coincides and counters with Chinese citizenship. This coincides with Torres (2016, 2017) argument that

for GCE to work, it much add value to national citizenship — problematizing if it still critical GC/E?

“Development”

I have written elsewhere (2018b, 2019, Forthcoming, 2020) on needing ecopedagogical problematizing ESD
and associated GC/E, by questioning is what type of “development” is represented with the “D”. This includes
problematizing what framings of economics (e.g., economic justice models, neoliberalism, ecological economics) is

“development” defined?; Is it beyond economics?; and “Development” to benefit “who”?

Chief among these problems is the fulfillment of the promise of citizenship, evident in continued struggles. While in the
democratic societies of Japan, South Korea, and Taiwan such struggles take the form of expansion of rights, in others
such as the People's Republic of China (PRC) and the Democratic People's Republic of Korea, even political citizenship
remains a distant goal. To make matters more difficult, some of these rights have become even more difficult to achieve
under conditions of global neoliberalism, especially those rights associated with social citizenship. In the PRC, where
the socialist regime gave priority to the social over other dimensions of citizenship, there has been a retreat from those
rights as well as the national economy has been incorporated in global capitalism (Liu, 2007, Solinger, 1999; Yan,
2008). (Chang & Turner, 2012, p. 52)
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As argued above, East Asian contexts could be problematized with globalizations as focused upon economic
development and the constructions of citizenship, with globalizations, towards this end the “predominant concern of
both the state elite and the ordinary citizens was economic development and a modicum of material well-being rather
than civil liberties” (Chang & Turner, 2012, p. 172). With increased development, China has a unique position in its
importance of GC/E success/failure, as Gilsum Song (2016) has argued that “China’s push toward obtaining a stronger
role and larger impact in the world, improving global citizenship education will become one of the most significant
strategic actions in the immediate future” (p. 81). The next discussion will challenge the ideologies of development as

becoming increasingly Westernized and questioning if GC/E is a tool for this.

Countering Development as becoming Westernized

China is very weary of globalization as cultural rather than globalization utilized to gain technical/scientific knowledges
and increased economic power. However, it could now be argued that China’s soft-power approaches to globalization

emerging from their end could be accomplishing the same aspects but on opposite sides of the historic power dynamic.

Chinese Party-state has remained decidedly more ambivalent about the cultural aspects of globalization than the
material and scientific diffusion of technology and foreign direct investment. (W. Au, 2009; Torres, 2014)[sic] still rules
within the Party-state regarding cultural globalization, the role of the foreign news media, and academic knowledge

produced within social sciences, the art world, and cultural institutions outside China. Thus, China s longstanding

position on state sovereignty is employed whenever undesirable flows of thought heave and break on China’s real and
virtual territories. (Lagerkvist, 2016, pp. 239-240)

This is not to state that this is only in China or in East Asia, but that is aligned with the West and, particularly, with,
some argue, neoliberalism. Such problematizing of citizenship as narrowed down to economic development is far

from only necessary within East China, with much of the West critiqued for equating being a “good citizen” as being

a “good consumer”. One again the need to critically compare through de-orientalizing (a la Said (1979), as discussed
previously) the inseparable relationship that many scholars debate on between China with its economy, or as Chang and

Turner discussed for East Asia overall.

Democratic Elasticity - Problematizing necessary Critical GC/E ingredients

An essential question of GC/E is what are its necessary “ingredients” to still be considered “critical GC/E”. Within
China, are there missing essential “ingredients” or missing in significance of ideological and/or depth need? As
previously mentioned, one could be uncensored access to information, but this is with my argument that everywhere has
differing degrees of in/direct censorship, and China have its own unique levels. Another key one would be democracy,
with the aspect of decision-making as a citizenship, which connects back to Marshall’s (1950) citizenship model or
critical GC/E modeling, including or my model that also includes environmental rights/responsibility (G. W. Misiaszek,
2011, 2015, 2018b; Whiting, Konstantakos, Misiaszek, Simpson, & Carmona, 2018). Although many in the West view
democracy as contradictory to China’s governance; however, many scholars, such as WenChao Zhang (forthcoming,
2020) in her research of democratic education in China, has documented, through her ongoing research, democracy and
democracy within schooling. Zhang’s (forthcoming, 2020) quote below provides some of this history:

...practice of democracy has changed a lot over historic time and has even taken different forms at the same historical
moment, but arguably it is rooted in a number of core principles: the notion that sovereignty originates in the people;
that society operates under a set of laws; and individual citizens enjoy some defined rights. Of course, those who

constitute ‘the people’ can vary; the way laws for framed and the form they take can vary, and the codification and
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reach of rights can vary. Not surprisingly, therefore, the concept of democratic education has a level of elasticity which

causes it to vary over time and context.

As Zhang (forthcoming, 2020) describes above, there is an elasticity of democratic education within China (as I re-
utilized in this section title’s wording), in which Zheng shows through her research on constructs of democracy within
education within the contexts of China. The question of China is the depth of democracy, within the terminologies of
“thick democracy” and “thin democracy” In the aspect of citizenship and democracy to be “active” citizens, Chang

and Turner (2012) argued that in China, as well as most of Asia, “attitudes towards social order as the primary duty

of the state rather than the recognition of citizens as active agents” [(Chang & Turner, 2012, p. 30)]. Such thin/thick-
ness which must be problem-posed in China, but also outside of China. For example, when discussing democracy
within neoliberalism anywhere, the power of decision-making and having a voice is linked to wealth, consumption, and
associated power. This leads to asking the question if being a “good citizen” is being a “good consumer” (Barber, 2002;

Kahn, 2009) — I would problematize this within local to global citizenships spheres.

Critical democratic education — A contested terrain

In the realm of education, there has been a history of John Dewey’s work on democracy and education when he

visited China ((Allsup, 2012; Yang & Frick, 2015; H. Zhang, 2010) cited in (W. Zhang, forthcoming, 2020)), which
coincides with GC/E. Thickness of democracy within education is once again problematized, with this problematizing
as necessary as Dewey, influential in Chinese schooling, argued that education must be contextualized, as Zhang
(forthcoming, 2020) noted, citing Chuankao (2009). Zhang (forthcoming, 2020) explained through other scholars’
work (Yang & Frick, 2015) that Dewey was more prominent than other scholars visiting China (e.g., Bertrand Russell)
because of his practicality and perceived connections with Confucianism - to be discussed more shortly.

I would argue going back to her metaphor of elasticity of democracy and education, that Dewey fell in and out of favor
with influencing China’s schooling, depending on historical positioning, by being seen as anti-Marxist (Su, 1995),
alignment with USSR schooling and distancing the West, and the rejection and then returning of Confucianism (Chang
& Turner, 2012). Within the questions of democratic thick/thin-ness, there is the question also on the depth of Dewey’s
work done through the years in China, outside of simplified pragmatic learning-by-doing and student-centered learning
(W. Zhang, forthcoming, 2020). The below quote by Zhang (forthcoming, 2020) eloquently summarized this separation
of Dewey’s political aspects, which I would argue were not centered, or as foundational as compared with critical

scholars such as Freire, to the more technical aspects of education.

...by reviewing the research and practice in China afterwards, it seems the inseparable relationship between education
and democracy throughout Dewey's theory has been divided and viewed separately. The emphasis of pursuing a
socialist democracy in China with education is quite weak and even vague. The concentration of the application of
Dewey s theory generally includes its compatibility with the political ideology and the repetition of its argument on
curriculum practice. (W. Zhang, forthcoming, 2020)

Freire’s work grounded teaching with the politics of societal oppressions/injustices, including the role of education

as a contested terrain of empowerment and oppression. Wenchao Zhang (forthcoming, 2020) found Freire much less
prominent than Dewey in China, with around 200 papers found compared to over 8,000 on Dewey. This differs from
Freire’s Pedagogy of the Oppressed book’s prominence in the West, as the third most cited book in all of the social
sciences within the English Language (Green, 2016). As a question of critical GC/E, which is theoretically rooted

in Freirean scholarship, is the root word of being “critical” is relational with Chinese schooling/education? It is also

a question of exposure to his work that is beyond structural. This question corresponds to the example previously
mentioned of Arizona’s structural “de-exposure* of Freire’s work. Wenchao Zhang also wrote on how Freire’s work is

utilized in China:
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... when elaborating the method of dialogue, the majority of researchers put emphasis on the process of raising and
answering questions as well as the style of question-raising (S. Zhang, Chen, & Zeng, 2019)... Many scholars attempt
to use his thought on curriculum practice as a new path or supplement for the Basic Education Curriculum Reform
or the theory of Dewey. Generally speaking, the political meaning and social goal entailed in his theory are widely
neglected in both theoretical and practical analysis. The review on Freire's influence in China is quite different from my

assumption as the similarity of political ideology and the national situation is seldom referred. (forthcoming, 2020)

The apoliticization of Freire simplified to just dialogue have been argued by many scholars (W. W. Au & Apple,
2007) almost never works. In discussing the aspect of what are the necessary ingredients for “critical GC/E”, this

apoliticization is essential to consider.

History non-/aligned with citizenship

Chang and Turner (2012) has argued that “East Asian progress cannot be easily or plausibly characterized by the
evolutionary advancement in citizenship rights from civil to political to social citizenship as was originally formulated
in T.H. Marshall's (1950) influential essays.” (p. 1). Brian E. Walker (2017) discussed that historically numerous
Chinese scholars have argued the difficulty, or impossibility of the Chinese population incorporating citizenship
ideologies, including Liang Qichao (1873-1929) who stated that China having a similar public space as NYC’s Central
park would be in possible because there “was so little sense there of a public sphere or of a public good that would

serve all families” (Walker, 2017, p. 19) — even though I live new Chaoyong Park — Bejijing’ largest of numerous ones

throughout the capital. However, Walker counters these claims by arguing that:

...Maoism, which borrows so much from Marx and Lenin, might be seen as establishing an offshoot of Western civics
thinking at the roots of modern Chinese political culture, borrowing from the West to counter- act the gravitational pull
of familistic Confucianism. (Walker, 2017, pp. 20-21)

I view this as another argument needing, in part, de-colonizing theories of Orientalism is so much needed in analyzing
GC/E possibilities outside of “the West”.

Within the aspects of citizenship and democracy, there are many arguments on how Confucianism is inherently
incompatible due to its hierarchical, familistic foundation (Schuman, 2015; Walker, 2017), as the below quote by
Knowles (2015) explained below.

Samuel P. Huntington (1991) argued that Confucianism hinders democratization due to its emphasis on hierarchy,
strong man leadership, and the importance it places on harmony and cooperation over competition. Indeed,
discrepancies between Confucianism and democracy led the former president of Singapore, Lee Kuan Yew, in an
interview with Fareed Zakaria, to assert the incompatibility of Western-style liberal democracy and societies in
Confucian East Asia (Zakaria, 1994) (Knowles, 2015, p. 191)

...the nature of citizenship in East Asia, Confucianism as the source of a culturally defined citizenship represents only
one alternative among others, congenial to some social and political interests, but not to others, as is suggested by the
Confucian revival that accompanied the retreat from revolution in China from the late 1970s. Historically, struggles
over culture in Eastern Asian societies have been part and parcel of the struggles for citizenship. (Chang & Turner,
2012, pp. 47-48)

Focusing on leadership based on hierarchy, with furthered deconstruction of “harmony” in the next sub-section, critical
and democratic notions of society should question and re-question leadership rather than masses without voices. There
are various aspects of who “can” lead, based on such aspects of gender and family relationships (Schuman, 2015), but

democracy, in theory, would problematize leadership’s skills, including “good” morality and “ethics”.
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Morality and ethics education is often linked to citizenship education in many parts of Asia, without being named

as such but with some scholars linking it to Confucianism. I have seen this aspect of the term “citizenship” when
teaching my first year undergraduate class, in which some students ask what is “citizenship”, with the basics of the term
unknown and sometimes asking if it means other words like “subjecthood” or if its education is aligned with ethics
and/or moral education? As most scholarship originates from the West and the concept of citizenship itself emerged
from the West (Choo, 2015), Westernization from citizenship which is now supposed to be “global” (a.k.a. GC) does
not need much imagination to understand the threat. Often in conversations with China, but also from colleagues in
South America and India, I have heard multiple times on this worry, as well as the main promoter of GC/E is UNESCO,
with often accompanying questions on who most controls UNESCO. However, Knowles (2015) also emphasized that
when looking at citizenship pedagogies in South Korea, that there are many scholarly debate on the positive or negative

influences that Confucianism has had on democracy.

Harmony Deconstructed:
Contested Terrains with Critical-ness and Global Commons

I would argue that one of the key aspects of critical global citizenship as being adopted or not in China, is how

the concept of harmony is framed and taught, specifically its ideological foundation and scope of inclusion. This
inclusion problem-poses whose “harmony” would we care about (individual to society(ies)/population(s) to nature)

to be “harmonious”? Coinciding scope of inclusion of being a “fellow citizen”, my work (G. W. Misiaszek, 2011,

2016, 2018b) on conceptualizing multiple spheres of citizenship (i.e., plural citizenships) from the local to the national
(tradition) to the global and the planetary spheres that widens the “us”. Asian importance on harmony within citizenship

is discussed below:

...an emphasis on harmony is a major feature of citizenship in the Asian context. This stems from a concern for
maintaining harmonious relations as a fundamental philosophy of life, both in terms of relations with the universe, and
relations with one another in the society... Maintaining good human relations, which is often characterized by harmony,
is an a priori agenda of the Chinese culture. The observation is supported by the Pacific-Asian Values Education Study,
as in regard to work values, the Asian educational leaders place higher value on “habits of loyalty, obedience, hard
work and punctuality” rather than “individual competitiveness and creativity” (Lee, 1998, December).
(Lee, 2003, p. 15)

What is harmony and its influence within East Asia, especially China, as if outside national citizenship, as GC/E is,
coincides with such values of citizenship grounded in “harmony” — in which, in itself, is a contested terrain of plural
harmonies.

Beyond the question of who is included in being “harmonious”, questions arise on critical thinking and pedagogy within

the global scope, including analyzing self-national-citizenship.

Chinese philosophy had a notion of civil contract (minyue) but, unlike the Hobbesian contract, this grew out of harmony
not conflict. The notion of rights did not emerge from struggles in which individuals make claims against the state, but
from the notion of shared interests. (Chang & Turner, 2012, p. 24)

Hobbes constructed'”, notions of citizenship in that without freedom for all conflict will always lead to violence. This
differs in Chinese harmony as defined as devaluing the Self, but, I would argue, aligns with critical GC/E. This, of

course, can be points of tension of GC/E with the contexts. This counters many notions discussed critical pedagogy and

[*] “...Hobbes stipulates that two ‘natural” principles flow from the state of nature that ‘as long as this natural right of every man to everything
endureth, there can be no security to any man...of living out the time which nature ordinarily alloweth men to live’ thus men ought to want peace, the
only way that this can be managed is by a mutual agreement from all people not to use their right to everything. If only some people were to relinquish
their rights then it would be unjust because it would leave them open to being preyed upon.” (Teacher Law, November 2013)
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conflictual dialogue within it leads to non-harmony and possibly violence more.

In my own experience in China, I have had various academic discussions with colleagues that being “critical” directly
opposes “harmony”. Through what I would classify as shallow perspectives, this could lead to not using critical
theories within teaching and academia, including critical GC/E. The key question I initiate such discussions is asking
how do they define “harmony”? From there, I discuss the aspects that conflict is viewed within critical pedagogies as
essential to teaching to better understand one another, as we all have different perspectives (or Freirean term of thematic
universes) with teaching and learning never be neutral or apolitical process (Freire, 2000). I would argue, with Freire
(2000), Michael Apple (1990), and de Sousa Santos (2018), among others, that neutralizing education dehumanizes
educating, as we all have differing understandings and epistemological backgrounds as we learn about the World and
Earth overall”’. Another aspect that enters these discussions is that “peace” and “peace education” is not the removal
of conflict but ending violence resulting from conflict (Bajaj, 2008; Harris & Morrison, 2003), the ultimate endpoint
goal of GC/E. 1 would argue that for successful critical GCE in China must begin with critical, democratic dialogue to
problem-pose what is “harmony” and how is harmony perceived within, and outside, to widen constructs of “conflict”

and associated “critical-ness”.

In an article with Lauren Ila Misiaszek (2016), we discussed these issues within the realm of critical environmental
pedagogies (esp. ecopedagogies) and global citizenship in East Asia. I also wrote on this topic with the aspect of
scholarship within higher education on the aspects of my work, including global citizenship and its education (GC/E)
- furthering the some key pointes form our 2016 article (2018a). We deconstructed how ecopedagogy and GCE must
widen harmony, including and beyond one’s own realm traditional spheres of national and sub-national citizenships.

We deconstructed the story by Liang Suming (1930) as it was used by WingOn Lee (2003) in which choosing to live in
a house in bad condition without protest as an excellent analogy to harmony (G. W. Misiaszek & Misiaszek, 2016).

Problematizing global commons within GC/E in the Chinese contexts is essential here. Carlos Alberto Torres (2016,
2017), UCLA Distinguished Professor and UNESCO Chair of Global Learning and Global Citizenship, has argued

that for GC/E to be successful there must be global commons, in the following paraphrased list, in which all humans
desire for their World: environmentally health place to live, peace, and being able to live out one’s own identities (i.e.,
personhood as defined by Torres (2016, 2017))[”]. We problematized Suming’s (1930) house story the following
readings, which could be read as connected with the first Global Common and the second one, with the ecopedagogical
argument that I have written throughout my work (G. W. Misiaszek, 2011, 2015, 2018b), that peace is impossible
without social-justice and social justice is impossible (or, I would state true “harmony impossible”) with unsustainable
environmental violence.” Myself and Torres (G. W. Misiaszek & Torres, 2019) also wrote an additional chapter of
Freire’s Pedagogy of the Oppressed towards this same argument (ecopedagogy was a topic Freire himself wanted to be

the topic of his next book, unfinished due to his untimely death.)

For Torres’ third global common, the problem-posing of the differences between neoliberal individualism and
personhood must be compared and contrasted between the two definitions, but also problematized within Chinese
constructions of citizenship (some already discussed) and the constructs of “harmony”. The two following quotes
express further aspects of harmony, within and outside Chinese Confucius traditions which counters many aspects of

neoliberal individualism, largely connected to Westernization.

[*] This argument is within sociological arguments, coinciding with Freire (W. Au, 2009; Torres, 2014), that our individual understands are from our
social interactions with others of the World.

[**] The aspects of the global common focusing on personhood to Torres (2017) defining below, but rather frames it as having individual
understanding, responsibility, and practice in “taking care of themselves” and “responsibility toward others... and the nation’s development”.

...the need to find ways that people who are all equal manage to live together democratically in a world growing evermore diverse, seeking to fulfill
their individual and cultural interests and achieving their inalienable rights to life, liberty and the pursuit of happiness. The great question about peace
is how to cultivate the spirit of solidarity across the lines of difference (Gitllin, 1995). (p. 94)

[***] The term “unsustainable” is used with the argument that there is a continuum of environmental violence — from, for example, turning on a light
switch to polluting the oceans by deep-ocean oil drilling. (G. W. Misiaszek, 2015, 2018b)
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Western idea of utilitarian individualism was general condemned as simply selfishness and the notion of a 'sovereign
individual' was clearly alien to the Chinese Confucian tradition. Instead individuals are always defined within
relationships of mutuality. (Chang & Turner, 2012, p. 24)

Even after the Communist Revolution the idea of paternal authority remained strong and national unity and the nation
were typically conceived In kinship terms. Citizens are like kinsmen who are bound together not by economic interest
but by mutuality. While Chinese intellectuals were influenced by thinkers such as Rousseau in terms of a concept of
popular participation, they 'did not find the cure for oppression to lie in rights but rather sought a cure for disunity and
familism in peoplehood' (Zarrow, 1997, p. 14) (Chang & Turner, 2012, p. 24)

The second quote utilizes the term peoplehood, which differs from the individual personhood, even though it differs
from individualism. Returning to the discussion on democracy and having a “public sphere” within the Chines contexts,
Walker (2017) gives the following argument on the need to deconstruct what do we mean by the term, as it relates to
GCIE.

The question of the place of civics within Chinese thinking is thus rendered puzzling by the multiple dimensions of

the ideal of civics itself. If the stress is placed on the “by the people” dimension of the civic republican ideal, then the
answer is clearly no — China has never had a public sphere in which the population has been able to discuss its future in
free and open terms... [however, i]f we interpret the civic as public concern and serviceability to an ideal of the public

good, however, we find considerable intellectual elaboration of this ideal in Chinese thinking. (pp. 20-21)

This argument is also given by WingOn Lee (2003) as he describes the individualistic qualities of “patriotism” within

Chinese education, as the following:

Among the individual qualities teachers mentioned in connection with patriotism were the ability to judge right from
wrong, to be honest, to have high aspirations, to be hardworking, and to have a strong sense of responsibility in taking
care of themselves. Having a strong sense of responsibility toward others and taking the nation's development as their

own responsibility are two attitudes toward the group and nation that students are expected to develop.
Far from indoctrinatory, the emphasis on patriotic education starts with the concern for independent thinking. The
ability to think and act, and to judge right from wrong, is regarded as a significant quality of the individual to become a
patriotic person in the country. (Lee, 2003, pp. 20-21)

Patriotism in China

Teaching citizenship of what thought is necessary for China’s prosperity, which coincides with many of the ideals

of “patriotism” outside of China. With Torres’ (2016, 2017) emphasis on the need for GC/E to add value to national
citizenship to be successful, a key question is how does aspects of critical GC/E coincide and conflict with patriotism
as defined in the previous quote by Lee (2003)? With further questioning, Syed Nitas Iftekhar and I wrote (2020) in
Lauren’s “Hard Spaces” book on deconstructing his work on comparing ecopedagogies and global citizenship in India
and China. We concluded the chapter by questioning if the term “citizenship” and, furthermore, “global citizenship”
gets in the way of itself in dialogue, teaching, and, ultimately praxis of it. To put another way, doe the wording of
“citizenship” get in the way of supra-national spheres of citizenship constructs that counters its very definition of being
heterogenous within global citizenship education with diversity as it essence in almost all definitions of its ideologies
and pedagogies (Syed & Misiaszek, 2020)?

As Lee (2003) expanded upon that citizenship and global citizenship can be found as contradictory, as the former
focusing of homogeneous-ity and the latter grounded heterogeneous-ity and diversity, we (Syed & Misiaszek, 2020)
argued that dialogue on the constructs of GC/E without initially pushing the term “citizen/ship” is often necessary
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to begin deepened dialogue. Further, in the doctoral research that Nitas (Syed, 2018) did, he found that “global
citizenship” was analysis to Westernization and elitism rather than living together with respect and understanding for
global peace. Utilizing the definitions of Shultz (2007), research participants wrote that scholars and the overall masses
in India often view the pedagogies and overall ideology as neoliberal GC rather than having anything connected to
critical approaches. Within the Indian context, we utilized the language by one of the participants as gatedness, as a
metaphor with elitism and Western, as GC/E are only for these populations of only elite classes living within gated

communities in New Delhi.

We questioned while writing the chapter, who have both lived in Beijing for a number of years: How does this
Westernization and elitism, or gatedness as the participant termed, is also viewed the same way in China? We concluded
that in the research, as well as our experiences in China, that the word citizenship often gets in its own way “here” too,
with the term both countering classic definitions of the term, as discussed previously between having homogenous

or heterogenous goals, or that it counters and/or threatens national citizenship. In addition, there the socio-historical
essence of citizenship as a tool of exclusion between us and them, that can be read through, among other theoretical
frameworks to understand such oppression, de-/post-colonialisms of Fanon (1963, 1967), Memmi (1967), Said (1979),
and de Sousa Santos (2007, 2018). Within the non-West, the concepts and constructions of citizenship can be very much
tools of strengthening Westernization with the very concept of citizenship as Western in itself (as discussed previously)

— another reason that the term citizenship gets in its own way.
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Global Citizenship Education (GCED) in Japan:
Achievements, Challenges & Prospect

Makoto Kobayashi(Professor, Tamagawa University)

1. Overview

Ladies and Gentlemen, it is a great honour for me to be invited to this Conference as a guest speaker. I hope we can
have good exchange of information about GCED in each country and use this opportunity to develop effective strategies
to construct a regional network of GCED in East Asia and in Asia-Pacific for our peaceful and sustainable future.

In order to describe the current situation of Global Citizenship Education (GCED) in Japan, I have to point out one
important characteristics: The development of GCED in Japan has been closely connected to another important initiative
of UNESCO, namely ESD (Education for Sustainable Development). GCED and ESD consist the two key educational
programmes of UNESCO, and both programmes are expected to contribute to the attainment of SDGs (Sustainable
Development Goals). As you know, both initiatives are depicted in SDGs Target 4.7 as follows: “By 2030, ensure that
all learners acquire the knowledge and skills needed to promote sustainable development, including, among others,
through education for sustainable development and sustainable lifestyles, human rights, gender equality, promotion of a
culture of peace and non-violence, global citizenship and appreciation of cultural diversity and of culture’s contribution
to sustainable development.” On the basis of these SDGs perspectives, UNESCO has organized two important forums:
“UNESCO Week for Peace and Sustainable Development” in March 2017 (Ottawa) and “UNESCO 2019 Forum on
Education for Sustainable Development and Global Citizenship” in July 2019 (Hanoi). These UNESCO conferences
made clear that GCED and ESD are not isolated programmes in separate function, but provide complimentary

perspectives for realizing a peaceful and sustainable society.

In addition to this basic interconnectedness of UNESCO values education programmes, there is a specific historical
background in the case of Japan. In 2007, after the start of the United Nations Decade of Education for Sustainable
Development (UNDESD, 2005-2014), Japanese National Commission for UNESCO defined the ASPnet (UNESCO
Associated Schools Network) as the focal centre for promoting ESD. Thanks to this governmental initiative, the number
of ASPnet schools in Japan has increased drastically from 24 schools in 2007 to 1,116 schools in 2019. In this context,
transformative pedagogy in collaboration with the UNESCO Associated Schools has been developed in Japan mainly
with focus on ESD.

In the context of EIU (Education for International Understanding), the historically oldest values education programme
of UNESCO, however, some substantial interest in the global citizenship has been always existing among educators
and researchers. Several academic associations, schools and NPOs are pursuing theoretical and practical approaches to
GCED quite actively.

In summarizing the situation, I can say that there are three main bearers of Global Citizenship Education (GCED) in
Japan. The first stakeholder is the academic society. Among others, the Japan Association for International Education
(JAIE) has been playing a central role for developing theoretical research as well as practical programmes focusing on
global citizenship. The second stakeholder is the ASPnet in Japan; under the flag of “ESD promoting centre” several
ASPnet schools have been developing interesting educational curricula and teaching materials for nurturing global
citizenship. Today, I would like to present to you some highlights of GCED practices at three ASPnet schools in Japan:
1) Osaka City Minami Elementary School, 2) Ageo City Higashi Junior High School, and 3) Sendai-Nika High School.
The third stakeholder is civil organization. Several NPO and civil movements are pursuing educational programmes
congruent with the concept of GCED, but I will present to you the outline of the NPO “Global Incubation x Fostering
Talents (GiFT).
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2. GCED at Academic Society — the Case of JAIE

JAIE (Japan Association for International Education) was founded in 1990 in order to promote educational research
and practice for fostering international understanding in congruency with UNESCO’s programme EIU (Education for
International Understanding) and other quality education approaches. Quite a few founding members of JAIE were
former UNESCO officials. In this sense, JAIE has been developing always in close relationship to the educational
initiatives by UNESCO. Also in congruency with its fundamental mission to promote international understanding,
JAIE has been nurturing close exchange and good collaboration with the Korean Society of Education for International
Understanding (KOSEIU), particularly by visiting the annual conferences of the counterpart mutually every year. JAIE
is a multidisciplinary society which consists not only of academic researchers, but also of educators (school teachers),
policy makers, social activists (NPOs) and entrepreneurs. In 2011, JAIE has established the research division: “Exploring
Citizenship in the Global Age” which has been pursuing educational research questions relevant for the nurturing of
global citizenship. The publication “Handbook of Education for International Understanding: Towards the Fostering of
Global Citizenship” which was edited by JAIE in 2015 was a visible product of this research struggle. Previously JAIE
had published the guidebook “International Education in Global Age” in the year 2010. This was the first comprehensive
guidebook issued by JAIE on global citizenship. In this guidebook. JAIE focused on the clarification of the concept
“humanity” and the curriculum development congruent with the requirement to citizenship in the globalizing human
society. In particular, Chapter 6 of this guidebook is devoted to the description of the connection between various levels
of identities (personal, local, national, regional and global identities) and its implications for citizenship as a sense of
ownership. This theoretical consideration about the multiple identities and its connection to the citizenship seems to
anticipate the chart of GCED learning tasks developed by UNESCO in 2016.

On the basis of this guidebook, JAIE issued a project study “Citizenship and International Education in a Global Age”
(2011) in its annual bulletin. This project focused on the multiple citizenship as a key for the reconstruction of the
education for international understanding. This project includes among others: 1) the reconsideration of national identity
from the standpoint of multicultural education, and 2) the reexamination of human rights in citizenship education.
It is remarkable that already before the start of UNESCO’s official programme GCED such consideration about the
educational requirement to foster global citizenship was shared among some researchers in Japan.

After the concept of global citizenship was proclaimed clearly in the Global Education First Initiative by Dr. Ban Ki-
Moon, the former Secretary-General of the United Nations, in 2012, the programme Global Citizenship Education
(GCED) was launched by UNESCO in 2013. Especially in Korea, among others by the strong initiative by APCEIU
and the Korean National Commission for UNESCO, GCED study has been developing remarkably, and the GCED
perspectives are reflected in school curricula as wells as in the development of teaching materials. In contrast to that,
Japan has been quite inactive during this period (2013-2018) in developing theoretical and practical education study
for GCED, and the main reason for that, as I already mentioned, is the fact that all Japanese stakeholders of school
education inclined to the study on ESD. Since 2009, the Japanese Ministry of Education (MEXT) has been convening
the national conference on ASPnet in Japan every year, but the subtitle of this ASPnet annual conference is called:
“National Conference for the Study of ESD.”

Since the adoption of the Agenda 2030 (SDGs: Sustainable Development Goals) by the United Nations in 2015,
however, the situation has started to change slowly in Japan.

In June 2018, the Japan Association for International Education (JAIE) convened the 28th Annual Conference at Miyagi
University of Education which is an ASPnet member school and a member of ASPUnivNet (Interuniversity Network
supporting ASPnet). There, as a core event of the conference, the open symposium “Global Citizenship Education of
UNESCO and EIU” asking the contemporary meaning of global citizenship in school education and the substantial
linkage between GCED and EIU. It was also remarkable that in the open symposium the importance of 1) the
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collaboration between the local community and the school and of 2) the advanced teacher education programmes were
emphasized towards the fostering of global citizenship in the minds of the learners.

On the basis of the discussions at this open symposium in the annual conference JAIE 2018, JAIE issued the
bulletin No.25 (June 2019) which was devoted to the topic “the development of global human resources and EIU.”
In the keynote paper, Kobayashi pointed out that the purpose of nurturing global human resource should be asked
fundamentally: Namely we should start with the question whether the purpose of developing global human resource
is to train the professionals who can win in the hard global competitions, or to nurture the citizens who have high
competence for global living together with the respect for ethnic, cultural and religious diversity. With regard to the
global competency, the importance of developing the competency for conflict resolution through the fostering of

perspective taking was emphasized as well.

3. GCED-oriented Curriculum & Classroom Practice at three Schools

In explaining about the current situation of GCED in Japan, it is indispensable to mention the contemporary Educational
Reform in Japan which contains the revision of the “Course of Study” (Primary School Edition will be enforced in 2020,
while the Secondary School Edition will get to the enforcement in 2021). Besides the introduction of English teaching
in the early stage (from the third grade), there is some significant change in respect of the learning contents of the
subject “Civic Education” (Zy[X) and the newly introduced subject “Moral Education” GEfE) ; in those two subject
fields, more attention is paid to the fostering of “Citizenship.” (A new subject “Citizenship” will be introduced into
the curriculum of high schools in Japan from 2022.) In this context, several schools in Japan are promoting innovative
practice focusing on GCED:

1) Osaka City Minami Elementary School (ASPnet)

2) Ageo Higashi Junior High School

3) Senda-Nika High School (ASPnet)

1)Osaka City Minami Elementary School
Minami Elementary School is designated by the Japanese Ministry of Education as a “Sustainable School” (ESD
School) for SDGs since 2016. One core principle of this school is to realize a school which has the competence for
multicultural living together (especially because there are quite many inhabitants with foreign ethnic background
in the local area of the school). In order to foster the whole school approach promoting ESD, Minami Elementary
School developed an original version of the ESD Calendar, a widespread chart of the interdisciplinary approach
for ESD in Japan. In this ESD Calendar, six elements are emphasized as the attitudes of the learners to be nurtured
in whole school approach: 1) Diversity, 2) Interdependence, 3) Uniqueness, 4) Fairness, 5) Cooperation, and 6)

Responsibility.

2)Ageo City Junior High School

Ageo City Higashi Junior High School in Saitama Prefecture is the first public school in Japan which established
Global Citizenship Course in the framework of RD (Research Development) by the Japanese Ministry of Education
(MEXT). The goal of this global citizenship course is to foster the abilities and awareness of social participation for
sustainable society as a global citizen. Here you can see clearly that the global citizenship is generally understood
in the Japanese context of school education as an important prerequisite for realizing a sustainable society: a kind
of integration of two perspectives ESD and GCED. Also in Higashi Junior High School, they use a whole school
approach in which the nurturing of global citizenship is pursued as human resource with active commitment and
responsibility for global society. The global citizenship course consists of three units:

1) Local studies which aim to promote the learning of the historical, social and cultural features of Ageo City as well

as Saitama Prefecture and to strengthen the learners’ local identity.
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2) Global studies which pursue the learning of the ethnic and cultural diversity of the world, including the world
heritage and the intangible cultural heritage.

3) TV conference which is designed to realize face-to-face exchange and mutual learning with high schools abroad
(Australia and Ghana) by TV.

3) Sendai Nika High School
Sendai Nika High School located in Miyagi Prefecture has become a member school of the UNESCO Associated
Schools Network (ASPnet) in 2009. At the same time, Nika High School is designated as a Super Global High
School (SGH: the leading school in promoting global competency and academic creativity) by the Ministry of
Education (MEXT) since 2014.
Sendai Nika High School is characterized by the four core learning units, mainly by the usage of the subject
“Integrated Study”:

1) IS (International Study): IS aims to promote the students’ intercultural understanding and the competency for
conflict resolution.

2) SR (Scientific Research): SR introduces elementary training for scientific research by experiment, observation and
hypothesis building.

3) CS (Career Study): CS tries to enhance the awareness of the students about their career development in the life
course and delivers guidance for due preparation of their career development on the basis of merit.

4) TM (Thinking Method): TM provides the systematic training for scientific and logical thinking about complicated

issues in human life.

In addition, Nika High School introduced the subject “Global Citizenship” in which group discussions about cultural
diversity, international relations and conflict problems are implemented. The intercultural dialogue with the students of
other countries by TV conference is also practiced regularly. The experience of the group discussions and dialogue in
the subject “Global Citizenship” showed the result that the negative image of other ethnic, social and religious groups
has been changed significantly. Another important result was that the self-concept of the students has been improved
significantly in connection to the enhanced self-awareness as an agent of the world. This result has some interesting
implications also for the development of inclusive education and the psychological support on the students in dealing
with several crucial clinical problems at schools today, such as bullying, alienation, school refusal syndrome, self-

injurious behaviour and special needs education for the pupils with developmental disorders.

4. Initiatives of GiFT (Global Incubation x Fostering Talents)

Besides the educational practices at those schools focusing on global citizenship, the initiatives of NPO also deserve
some specific attention. GiFT (Global Incubation x Fostering Talents) is a civil organization (NPO) which was founded
in 2012 for promoting Global Citizenship Education. The Chinese character (#iEKE ) implies the cultivation
of people with ambition for realizing peaceful and sustainable world. With the moral and financial support of the
government, GiFT has been organizing various symposia, workshops and training seminars for GCED in cooperation

with the government, universities, schools and business sector.

GiFT organized in 2017 and in 2018 a multidisciplinary forum “Educators’ Summit for SDGs 4.7” for the purpose of
clarifying the tasks of GCED in the broader context of SDGs and of introducing GCED perspective into the school
curriculum (28 October 2017 & 25 November 2018). More than half of the participants were school teachers. Among
others, the participants discussed on the GCED Template developed by UNESCO Bangkok. SDGs Card Game was also

practiced.
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5. Connections of GCED to ESD & EIU

In Japan, people have a strong tendency to understand GCED as an extension of EIU (Education for International
Understanding). In the context of ASPnet, people recognize GCED rather as one integral part and an effective approach
to ESD. This understanding is formulated by the expression “Global Citizenship for Sustainable Development.” One
serious problem in Japan is that there is no socio-cultural and pedagogical environment for the recognition of GCED
as an established educational approach. Quite many educators and experts refer to SDGs, ESD and EIU in public
occasions, while there are only few who really pay attention to GCED, particularly in the context of school education.
This attitude of the people is connected to the fact that the Japanese government expresses no intention to support
GCED in the ASPnet and in the school education generally.

6. Role of the ASPnet for promoting GCED

In spite of this problematic situation in Japan, we can generally say that the basic structure of the ASPnet as worldwide
interschool network for global collaboration seems to provide a very effective framework for promoting Global
Citizenship Education. Through the activation of international collaboration between ASPnet schools (e.g. between
Korean and Japanese ASPnet schools), educators’ engagement in GCED will be facilitated powerfully also in Japan.
The Japanese Ministry of Education is quite skeptical about introducing GCED into the school curriculum of ASPnet.
The development of good practice focusing on global citizenship and the collection of their achievement could change

this constellation drastically.

7. Prospects of GCED in Japan: Linkage to SDGs

It is essential to disseminate the perspective to understand GCED, ESD, EIU and other quality education approaches
led by UNESCO in the integral context of SDGs. The fundamental dilemma between competitiveness (competence
to win) and living together (competence to collaborate) in respecting diversity shall be addressed more intensely as a

fundamental problem of global citizenship.

Another important, but difficult task in Japan is to overcome the narrow-minded nationalism which obviously works
as a hindrance against the development of GCED in Japan. With the reference to the EU model of the supra-national
identity “European Citizens”, we could consider the possibility of developing the East-Asian model of the supra-
national identity “Asian Citizens.” In order to provide this concept “Asian Citizenship” with some substance, however,
we need to make more effective efforts to overcome the negative heritage caused by the historical trauma in Asia-
Pacific. As for Japan, the enhanced awareness of common cultural heritage shared by East-Asian countries (Confucian
tradition, Buddhist tradition, ancestor worship, academic inflation, family value, rice culture etc.) could contribute to the
formation of supra-national Asian citizenship as a new form of citizenship. In this context, it is also important to deliver
the well-established information about the interconnectedness of Asian countries to the learners, e.g. the fact how much
socio-cultural, academic and religious elements Japan has learnt from Korea and China in the Ancient and Medieval
history. The respect not in nominal sense, but respect with genuine, even emotional appreciation for the cultural tradition
of neighboring countries — if it is shared by the multitude of people — would really change the fundamental quality of the
intercultural relationship in our region. In this sense, we could put expectation on the promotion of the young students’
exchange between Asian nations for the strengthening of mutual respect and for the nurturing of common Asian regional
identity as an “in-group” endowed with solidarity. In order to prepare this kind of cultural and educational environment
for a new form of regional solidarity, Global Citizenship Education is expected to play more substantial role at school

education and social education in Japan as a homework for the next decade.
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